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ABSTRACT \ 

Tventy*s^en mini-conferences on career education in 
grades K-12 were oondae^ed in three phasest Two hundred sixty-one 
participants, representing all fifty states, Puerto Rico, and the - 
District of Columbia, attended the conference* Nine topical areas - 
were considered as they apply to career education: teaching/learning 
processes, evalffSTtion, cognselit^g, business/labor/industry 
involvement, parent involvement, "handicapped 'students, female 
students, gifted and talented students, and minority students* Piiase 
1 examined these topics from the practitioners* yieHpoint« * Pha^e 2 
considered implications for state coordinators of career ^educationt 
Phase 3 examined the topics from a national perspective as 
conceptualized s and executive officers of ^national associations made 
suggestions and recommendations* In addition to the mini-conferences, 
ur meetings regarding evaluation and data collection were held fbr 
th'e directors ot feder,ally funded career education projects* The 
conference participants were asked to complete a questionnaire 
regarding t^eir perceptions of the outcomes of the confer^ces, . 
suggestions f on^improvement, a^d> issues in n^ed of further 
inv^tigation* Host of the participants mentioned that the, greatest 
benefits they derived from the conferences were the innovative ideas 
on pract;ice, admijfistration, and involvement of groups other than 
educators in career education* (This report presents a summary of ^ 
data extracted from* the evaluation guestionnaites completed by the 1 
conference participants* ) (EH) * ^ 

* s. J I ' ' 



«««««« ^^^^^^c********** *********** 

* Reproductions sappli'ed by EDBS are the best that c'an be made * 

* ^ from" the Ois^ginal docun^eivt* * 

W***************3(c^******* *,«******** ********3|t4d|hk^**** 



/ 



CAREER EDUCATION MINI-CC#FEflENCE 



Project Perfo/mafice Ftn#Re6ort/ - 

> li- 





The- 
Unitei 




■••/ 



Prepared for ' / 
HfficeM Career Education 
f Stat« Office of Education 



/ 

Ridhard'J, Miguel 
Br )jeQt Director 



f 



The Center Tjir Vocational Education 
The Or o State University 

19^0 Kenny Road 
Colufirfbus, Ohio 43210 

July 1976 



^ EDUCATION 4VirCLI^AitE 
tOUCATlOW 

OuCeO €)<ACTLr AS ftECETVED f^O^ 
The f>E9S0N 0" OAO^^iZAfiOM O^^fG^N- 
'aIiNG IT POIMTS 0^ VIEW $f} Of>INlONS 
ilATEO OO NOT ^rECESSAfflLV 1«EPf»E' 

EbfJCAnON f>0SlTlONOR ^LlCv 



2/ 



THE CENTER MISSION STATEMENT ' ' 

The Center for Vocatidnal Education's nnission is to increase the ability of diverse agencies, 
institutions, and org3ni2ations to solve educational problenns relating to inciividjjai c0&er plan- . 
ning and prcjparatton. The Center fuifills its nnission by: ' / 



• Generating knowledge through research 

• Developing educational progranns and products 

• Evaluating individual progr^ n^s and outconnes 

• Installing education^ p/ogranns and products 

• Operatinglnfornnatlon systenns and services 



• C 



^nduc;ing leadership developnnent and training progranns 



CIVIL RIGHTS COMPLIANCE 



DISCRIMINATION PROHIBITEI)-Title VI oJ the Civil^Rjghts Act Of 1964 states: . 

'tNo person in the United States on the ground of race, color, or national origin, bfe 
excluded from participation in, be deniki the benefits oi0r subjected to difcnmih^tjpn 
under any program or Activity receivingVederal finarictaj/assistance" . ■ *• 

' - \ • ■ \ - c-^ 

Title'TX of the Education Amendments of, 1972 states; ^ ^ 



ited States shall, on \f\e basis of sex,*^ excluded from paht^cipauon 
;f its of, or be subjected to discrimination under any education pro* 



/'No person in the Un 
*in, bebenied the benef 
^ ,gram or activity receiving'Federal finsnciahassi'stance . 



TJnerefore, aroy program or activity receiving ft^anctai assistance from the Department of Hj&alth, 
catron, and Welfare must be operatedJn compliaHce\vith the above. ' ^ /' 
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MAJOR ACTIVITIES 

Twenty seven mirit-conferences wera conducted in three phases with the Director of the Office 
of Career Education. U.S. ^Office of fducat^on serving as corfference chairman. Wine topical areas 
were considered as they apply to career Aiucation. teaching/learning prociess, evaluation, counseling, 
buslness/labor/industry involvement, parent invokerrtent, handicapped students, female stucfents', . 
gifted^i^d talented students, and minority stujJents: . ' 

•Phase 1 examined these topics from the practitioners' ^/iewpomt, Phase 2 considered implica- 
tions for state coordinators of career education, and Phase 3 examinefpt^e topics from a national 
perspective ^s conceptuafizers and executive officers of national a^g^iations made suggestions and 
recommendations, ' ' 

• '. ^ 

This project ^Iso organized orientation and follow up meetings for directors of projects furtded 
through the Office of Career Education, U.S. O-ffice of Education. 
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. PARTICIPANTS ^/ ^ . * ' ^ 

^Jwo-hunc^^ sixty one participants, representing alt fifty states, Puerto Rico, and the District 
of ColumBiTwgre convened atth^e mini-conferences. All project directors, except those witti very 
small UKiying, art'ejided the project directors'^neetings. * ^ 



EVALUATION ^HD OUTCQItfES . ' ^ - ' i 

Each conrference participant w^s ask^^ to complete a questionnaire regarciing his/her percept 
ttons of the outcomes dfShe conferences, sugge^iflbns for improveirrent, and issues in Vieed of further 
invest! gat iorv' Cfn^the whote, each confer enoe'Vvas rated jas'being very worthwhile to-the participants; 
although conterefjfes,on women arjd minoritres fell that issues could have been discussed more 
thorougbfy and at|re^ter Jength. The main criticisms on that score centered^ound "insufficient 
tiMe." ^ . ^ ^ . - ' f ' - . . 



f 
) 



Without^xceptioi, participant^ endorsed the concept tjf developing a dialogue between their 
respective grcfljps ind t^)e Dicector oUX^e Office of C&regr Education^ and felt that it should bef con- 
trnued. 



-Perhaps tfy ^ea^est behfefit of ths conferences to partfcipar\ts was thfe vast apiount of innova- 
xwe (deacon practi:e,'admin^tration, and ir^volyementof groups other than educators^p career 
education^ Most o' the participants mentioned this^n their conference eyalju^tions. The^oducts 
^ of the conferences, py^Qiect rfeports^nd the USOE monographs that became an outgrowth df the 
^irri conferences, "are receiving widespread use'. Many state coordinators of career education, asso- 
ciation officer^, and practjirioners indicated th^t they were disseminating them to their constit^ients. 



CHANGES INTHg^RojECT 



Originally sche duled 



for twenty fpur<:onferences, this project conducted three additronal rfieet- 



-tngs', conceptualizers, teac hing/le^r^ing associations, ^d community organizations andassociations. 

' The major shift'ic.project direction was away from defining the scopp aftdsequence of career . 
* education andVaftd Jtii^g it ^t the$tate and national iej/els, The'principat reason foj this was that 

teachers, as Qr^gin^l y assumed, wire to provide the b^sic informatiejn on scope and sequence. As - 
n^t turned ou^ they weVe quite Fesistant to ihe notion of defining scope and sequence, although they 
' drd provide substan ial msight into the substanq^ of career ^education for their grade fevels. While 
Phases 2 and 3 exantined tiie reports of Phase 1, there was jijtle in thfe'^way of struqjured scope and 
spquenfce that they could rjview and elaborate upon. Instead, IThase 2 and 3 participanrtsahcuss^d 
, issues jpd concerns relevant to their involy^ent in career education. 



FORBWORD 



' I ' , ^ ■ .' 

As part of its interest jn and support of studies in career development, The Center for Voca- 
tional EducatiOfvcontirweffto pursue and engage in research and development ^ct/viVies that con- , 
tribute to thi bet^errpent of tar*eer education. This project was designed to move toward national 

' consensus on*<he scope and sequence 6i careef education for kindergarten thi^ougK grade twelve. 
Such an adhievement should help, practitioners and other educational decision makers as they plan' ' 
and ifnplement career education experiences In their schools, ' ^ ' ^ 

The degree of iijvolvement experienced during the minj-conferences is another tn^portant 
' , ban^fjt,^- To jnvol\^e local practitioners, state coord*naiors of career education, busirressjabor, and 
J industry representatives, members of national organizations outside,of career education, and l3.S, 
Office of Education, Office of Career Education staff represents a significant achievement fn edu 
f cational research and deveiopcnent Their agreernent concerning the substance of ca/eer edt^e^lion ^ 
should lead to efficient progranFT development, yaluaiioft, and implementation in future yeai\!, 
' * • * . 

We .would Irke to thank thepartrcipants of these twenty seven^mini-con'ferenc^s for thei^time 
and effort, but most of all, for their invalu^fe advice arid consultation. 



Robert E, Taylor, Director , v . 
The^Ceri\er for Vocational Education ^ * 
The Ohio State TJniversity 
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PREFACE 



This docu/nent delineates the information required for the final reporting of project performance 
for Career Educatior> Mini Cor>ferer>ces, This ir>forination is reported according to Form No, 51'R1187 
provided by the Offfce of Career Educatior>, U.S. Office of Education, 

A copy o^ the^fir>af report of conferer>ce proceedmgs, used for dissemir>ation purposes, has been 
submitted along with this report on project performar>ce, 

, The Center for Vocatior>al Educatior> is grateful to. Dr. Ker>ne^t^ BTHoyt, Director, ar>d to 
Mr, Terry Newell, Project Officer, of the Offjce of Career Education, U.S. Office of Education, for 
the significar>t roles they played in conducting this-project. 
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ITEMS. MAJOR ACTIVITIES, 
The'major^ccomplishmehts of Ph^e 1 of #Se miffPconferences are mcluded under the first three 



objectives of this project. 



Objective ^ 



" Teachers and otherstdirectly involved in instruction will define the nature and substance 
of career education by the following grade levels: K-3, 4-^, 7-9, 30-12. 

Transactions ^ * , ■ ^ \^ 

^1 - . ^ . . ^1 

Four mini conferences were held at The Cente/ for Vocational Education, The^Ohio State Uni- 
versity, in Columbus, Ohio. Each conference lasted two days and included twelve participants. The 
topic of these four Conferences was'^-the teaching/learning process »n*career education. Tbe dates and 
gra.de leJels covered were as follows: " * ' . » 

Conference 1. Grades K-3; September 8-9, 1975 

Conference2: x Grades4-6, September 15-16, 1975 ^ 

ConferencejJr; Grades 7-9, -Septemberl8-19, 1975 

^ ' Conference 4: " Grades 10-12,, October 2 3, 1975 ■ ' ^ 

A summary of the progress made on objective one at the above four conferences Tfollows. 

Conference -1: Teaching/Learning Process, (trades K-3 . . * ^ 

, * Career education in the primary grades fosters feelings of self worth in.students and contributes 
to th^r serfse of importance as human beings. Studer^ts involved in career awareness activities gain^a 
sense jaf accomplishment and success. In learning more about themselves, students become awaf^ of 
their relationships with others in their community. These conference participants noted that these 
learnings become significant m helping students forhi positive self concepts. - 

Acqui^itron o/ specific occupational knowlecjge and selection of occt^pations were not seen «s 
appropriate ou^tcomes f(Sr K 3*students because they are too far removed from major career decisions. 
Also, no one has any idea of what the world of v\A)rk will be like when these-students enter it.some 10 
or 15 years from noyv. ^ , . 

The role of parents m career education is most important at this levfel, and teachers should make 
use of this valuable resource. It was pointed-qut that many students thoroughly enjoy having their 
par.ents'come to school as community resource pertons and are fascinated to hear about the tasks they, 
perform in their occupations. Describing job Experiences, showing pictures of job locations, special 
tools and equipmerlt give students greater career awareness. Such shaVed experiences provide a basis 
for better child/parent understanding as well as initiate understanding of ^y)w classroom leaqiing re- 
lates to the vvbrld of work ■ ^ \ " ^ . 

This group of K ^ teact^ers also indicated that knowing what kev^3Rr concepts to teach is use- 
ful 'However, they did not feel the need for a discrete scope and seqw^nSe^ecause career educatjon 



should not be taught as a separate subject. Rath^ri it should be taught withtn all existing subject areas. 
In this way career education acquires theiecope and ^a^uence of the subject matter tntb which jt \s 



infused. 



Each partttipant expressed enttyjsiasm about involving other teachers ih career education, al- 
though there are barriers to overcome. Many teachers do not yet seem to understand what career 
education realty is. Through in service workshops, committeesi and general meetings, teachers can 
learn how to make better use of school and community resources tq help students. 

Conference 2: Teaching/Learning Process, Grades 4-6 

This group of teachers feels that career education has many ptusses. At the top of the list are its 
very humanistic qualities. Career education.allows students to explore, to find out what thetr interests 
and strengths are, and then to capitalize upon them. Success, the key to building positive.self; 
* concepts, is incorporated at every step. Intelvefhent in career education permits acquisition of Basic 
skills in a positive learning environment.^ Tnte participants have found student motivation to be high 
ttie nihe through'eleven year-pld age group and this makes learning experiences very exciting for 
both students and tpacheTs. / 

Fourth, fifth, and sixth graders, in developing career awareness, become more sensitive to. the 
reasons for formal edufation and to the need for preparation for the world of worlc. Contacts with • 
community resource persons help students realize that learnrng basjc skills now: will be important later. 
^ A rhajor benefit of career education is that it enabJes teachers to help students become more of what 
tfiey are capable of becomi|][g. It makes education a part of life; aYidfqot merely preparation for it. 

Much discussion m this group centered on values plarification. \r\ developing ^tatuesi students be- 
me aware of the personal meaning of work in.tfieir ownjives and can begm to relate this awareriess 
tcitheir own career interests/ In addition, focus pn the improvement of work habits, development of 
decision makfng sk]tls, and identification of working styfK are of great importance. One area of con- 
cern to these partitipants is helping students gain respect for all typ^of work. Students must realize 
^thSt it is the integrity of th^ person doing the work that matters., - 

■ ■ ^ > . ■ ■ . 

Qunng a discussion of scope^d sequence for career education, these teachers aisp indicated that 
the existing school curricula provide much of tjjat structure. They felt that a highly specific scope and 
sequence designed leicclusively tor career educatidn wouid'be too limiting and would nat be used. 
H^wtever, a^broad overview of direction and purpose would b&useful. ' 

Evaluation of career education programs is difficult. Existmg tests do not seem to give an accu^ . 
v^^te picture of the outcomes of career education. However, teachers should /lot be held back by the 
^ mmitations of evaluation instruments. Rather, schools must gather ar)d measure evidence in terms of 
we objectives set forth by career education.' Evaluations nrj^de by teachers must be valued, since their 
observations and judgments have rendered the best evaluation data available. • 



Conferences: Teaching/Learning Process, Grades 7-9 . 

At tti^'juniOr high leyfel, the emphasis of career educati<^ shifts from thestuderit as the receive? 
of career information ier that of the student as the Sub'ject\of career ,exploratior\^ In elemen^lary 
school, students hear/riuch about different kinds of Occupations through career awareness activities. 
When they get to |Ufliior high, students begin to focus on their own career objectives and to explore 



^areas of interest to theHi;^ According to these teacherSi students in grades 7 9 enjoy apd benefit from 
' "shadow" activities and actua! work experience that permit students to do the wprk-not just ob 
s^rve it. ■ ^ ^ " 

' The teachers^arttcipating in this corrference described a broad range of activities that focus on 
the accomplishment of several important goats. These are highlighted in fiye questions developed for 
junior high studenjp by a values ctarification project .'.Why explore? Who am I? What is a career? 
How can school help? What can I become? 

The need tP develop s&lf awareness and foster positive self-concepts continues at this level. As 
students develop increasingly clearer pictures of their strengths, weaknesses, interests, and ^values; they 
are able, i^ijfi counseling, to ^irect those traits to appropriate, broad occupational fields. Students are 
then able to formalize' educational plans that are very flexible, but purposeful in providing career di- 
rection. The school 'staff, parents, and the business, labor and industry community play important 
roles in the lives of these youngsters. -They must be available and willing to collaborate in the best 
interest of the students. 

Conference.4: Teaching/Learning Process, Grafdes 10-12 - ■ 

The need for career education is vital'at the high school level because it is at this time that stu 
dents either formalize their postsecondary education plans or make final preparations to enter the 
work force. The contacts wrth. and support of, parents, school staff, and community resource persons 
help high school students organize all the input they have had during the period of thejr formal educa- 
Xion. In this way, they c^n.make intelligent decisions regarding their future plans. 

students sUive to understand themselves, the world they are about to enter, and their roles in 
, it, It IS vital for them to develop an<J refine cer_tain skills which will enable them to choose the types of 
work to which they "are best suited. Having well informed people who like what they do. succeed In 
their jobs, and are able-tQjCppe with life's problems and adapt to changes is the goal of career edu 
catjon. ^ 



f'tQ;Cppe 



- Teachers at this conference indicated 31 skills and attitudes tliat should be emphasized in the 
High school years Among them are. continuing the learning processes of self-awareness, including 
self respect and values clarification, respecting work'and understanding its personal value, learning how 
to make decisions and take responsibility for them, acq^uiring good work habtts, understanding the im^ 
portance of communication an^l interpersonal skills, developing coping and adaptability skills, acquir 
ing job seekmg, )ob getting,_and job holding skills, understanding the wide range of options available 
within our^conomic system^and settling re^istic goals artd knowing how-to achieve them. 
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Objective 2 ^ ^ ^ ^ 

EvdFudtion specralists, counselors, business/industry /labor repr^seQtatives, and parents 
witl^ identify problems associated with organizational aspects of 12 career education. 



Transactions 



Four mini-conferences were he(4 at The Centpr for VqCational Education in Columbus, Ohio. , 
Each conference lasted two days (exfbpt B/l/L which was one day) and included twelve participant* 
The topics and dates for these conferences were as fqlljDWs; i* 

Conference 5: Evaluation, October 6— 7, 1975 

Conferences: Counselors, OctoberM3-t4, 1975 \ : ^ 

Conference7; Business/lndustry/Laber, October'22, 1975 ' . 

Conferences: Parertts, October 27-2B, 1975 " \ 

* 

A summary of the progress made on objective two at the above four conferences follows. 



:e 5: Evaluation 



p^Ep 



There are many evaluation devices and processes being employed to document the successes of 
career education. The participants of this conference, who ha\re much experience in evaluating career 
education in focal school districts, provided perspective on the problems, progress, and future direc 
tions of those evaluation processes. The evaluation outeomes sought by these experts He \n the follow 

areas of kr^owledge. use of occupational information, awareness of the availability of educational 
p^aparation programs, undeistandin^ of b©ic career development prmciples, awareness of reality fac- 
tors such as financial barriers, and upe^ career decision making and planning skills* Other areas thaL " 
need to be assessed are results of irfcremental improvement, long-i^ange effects of programs on stu- 
dents, and acceptability of products and programs to users. \ ^ 

In reviewing tlie nine learner Outcomes stated in the USoCcaVeer Education policy paper, these 
evaluators reported tb^ almost all are measurable. Finding the appropriate instrumentation, achieving 
consistency in reportlrTg data, and finding consensus on what consti^tes adequate achievement of the 
outcomes still remain major problems to be solved, * ^ 

Other problems include identification of specific outcomes by grade level progression, verifying 
that outcomes are directly attributable to specified treatments, helping the public understand ev?lua 
tion results, keeping evalu^ation posts reasonable and identifying differei^tial 5}?fi1uation methodologies 
that can account for differences ^mong various student populations. 



bonference 6: Guidance apd Counseling ^ 

Diverse role^ of counseling and guidance were represented fn this cor>f^rence. Because^ par tici 
pants' jobs ranged from elementary, junior high, and high school counselors to career education coor 
dinators, career resource specialists, and placement officers, so, a wide variety of experiences was 
described and multiple perspectives were achieved. The most important fact that counselors play 
^a^U^ role in career education and that they should be involved in career education planning and 



implementation from the beginnir 
personnel, sturfet>ts, parents, and 
foture were also shared. 



The participants described how they relate to other school 
\ community, programs now in use and those planned for the 



Several points merit attentidn/- CounseloTs need to take initiative ifi involving teachers in 
career education, .Presenting ide^^j offering suggestions, and volunteering assistance are ways to do 
this^ A cooperative effoFt, begun by the counselor, enhances teacher/counselor relationships and 
may motivate .teachei^ to providelexcitiQg career education activities ffltstudents. In addition, 
teachers wilf be amenab,lte to having counselors cond4jct the activities which counselors are nrx)re 
suitably prepared^ Ano^ther dividend of this cooperative effort will be the teachers' williftgness to 
participate in Ul setvlce^^workships to improve their career education skills,. ^ 

* Career Education arid career guidance were atso discussed. It was felt that itcareer education 
dealt vyiith ef fgctively by 'eteTnjfentary, junior high^ and high sfchoot teachers, th^ high School coup* 
selors will be abJe tb do.careerguidance more successfully. Career education anoB^er guidance 
5re complemen^ry efforts— not an either-or proposition, 

^ Inclusion of, administrators and curricu^m developers is ^Iso essential, JVII ^hool ^ersonne 
need to understand hQw to incg^rponste c^eer^education concepts into all subject areas at all graae 
levels. Only when the couH^efor ca^ have input into curricula, cooperation of the administration, 
and Support of the teaching staff, can students derive the greatest benefit from their formal educa 
tion experiences^ . " Wv ^ ' 

W r 

Conference 7: Business/fndustry/Lab'! 



The business, labor; and ind^ustry community is ft^th a benefactor of and a resource for career 
education, Jhe goal of achieving a ^^pteducated, skillfully trained, and self motivated work force 
cannot be overemphasized. It appears that 8/L/l not only value that goal highly^ but are also wilting 
to be participant^ with the schools in achieving it. Each B/L/l organization ne^ds t^ take proactive 
measures in such areas as formulating ^reer edudfttion policy, assisting educators in transcending 
the obstacles tbat are'now keeping the flforlds of school and work apart, and aiding students ip their 
transitions into work places. ' * ^ 

' \ ^ 

PartiC^ants in this conference founded with ideas-and suggestions for quality B/L/l involve- 
ment in career^education, They^gre also i/iSightful in identifying potential problems and ^ffering 
possible solutions, A major souVce.of diffCculties Ires in organizational stnjifuires. For e>cample, 
8/L/l have obsen/ed much career education at the "grassroots," but little' time being spent motivate 
ing principals, superintendents, and board members. 8/L/l are not otten.willing to supp^ career 
educetioc^ if they encounter resistance frOm the schools' policy makers. Other orgaRTzaticflriat prob- 
lems center around getting ^dijcators and ^/L/l personnel familiar with their reciprocal domains, and 
getting all concerned to ^u^^pt^on as^effective career educators, ' ^ 

■ Excellent examples of career education p^ractice were presented by the participants. Their 
^^^^^*perior efforts are represertfStive of sm^ll busmesses and giants such as General Electric and DuPont, 
Thejr actiytties^are performed in the school and at their pJaces of business. In one case, an industry 
las "leaped" one of its management personnel to a school systfem for a year. 



/ 



Conference 8: Parents ' , 

, This conference convened to discuss- the role of parents in the career development of young 
^ sters in kioder^rten through grade twelve. The participants represented a wide spectrum of careers 



and variousrtype? of communiti^. Placing a high value on career education, they believe it c^f^tri- 
butessignvficarttly4o thegrovrth apd learning o|- students. In particula^/career* e^iucation is seen 
providing the fplldWrng benefit^^ better self understanding, awareness of multiple career possibilities, 
expel'iences'in a variety of yyorR's^ttirte, awareness of life-style implications of different kinds of 
vvork, plans fqr what tq do right after^ving school, and motivation for learning-especially acquir- 
ing basic skills. . ^ r ^ ' ^ 

' Tne cofnmunity w^-recognized as an excellent "laboratory" for career educatJtpn- Schobls^ 
should not try to d9 everything by tljemselves. For example, comhnunity members can assist youth 
in productive Use of retsut;e^time, Comn\unity resource persons oan be drawn upoh^to provide first- 
hand knowledge about ^rk and occupations. Participant^ fJointed out the difficulty in trying to ' 
obtain meaningful woric experience outside of schools for teachers^ They felt thejps must be more 
efficient ways for teachers'to becpmeJcnowledgqable about careers, and that business, labor, and » 
industry (Jjuld be helptul jnthfsaVea-^ , \ 



r b > ^ jl 
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bbjective 3 



Representatj^es forhfif^djcapped persons, women, gifted atid talentkl- persons, and ^ 
minoptty^group^ill iderrjjtfy problems associated with organiz^tipnal aspects 6f K-12 
career education for special segments of the population. 



Tlransactions*' ^ 



E^h confer^ce lasted two days and included twelve participants. The toptcsand d3tfi|-#or these 
conferences were as follows: % ' >' \ . 

Handicapped, Novembe5r^^'4;1975 \^ 
f^emate Students, November 17-18, 1975 



Four mini-conferences V^ere held a^h^ Center for Vocational Education in Columbtis, Ohio. 



Cpnference 9: 
Conference 10: 
. Conference 1 1 : 
I Conference 12: 



Gifted and Talented, NOTfmber 19-20, 1975 
Minority Groups, November 21-22; 1975 



I A suminary^ of the pf6gress made on objective three at the above four conferences follows, ^ , 

1 - ^'-^ * ■ ■ ' ' " ' ' ' ' ■ 

Conference 9: Handicapped . ■ ' 

;'articip^nts ihthis conference und^^nd and care deeply about the special needs offhand icapped 
students. Career ecLicatjon can be a means of letting these students achieve sucpess at whatever it is 
they ^re s^rtving to \o. For'a low-incidence |)anbicapped student, it may be job-related skill. For a 
rputtl handicapped, itVriay bej physical care skill that most people take for granted. Th,e philosophy 
pf^caVier education emt)hasiz^s that work is more than paid employnrtent. It permeates 3H of our 
activities. Through cari^ education,thandicapped students can develop positive self concepts and 
achiev^ their maximu/n potential, , , ^ 

Lc[w incident^ and high incidence handicaps, both physical and mental, were represented at 
this cofi^ferSnce. Although each area h^s its unique problems and copgerns, there are areas of com- 
^monality in^ll handicapping conditions which can t;e.^proadied with varying degrees of emphasis, 

V 

Much discussio/i focused on the nature of the skills to be included^ Should handicapped stu 
dents be trained in the s3ml skills as those deliyered to thfe general student population? ' Many par- 
ticipants feft that generally the skills are the same but that the approach and the activiti^es need to 
i)e designed for the particular handicapping condition. 

Many of the progrdfT^s place primary emphasis on survival and adaptability skills and on the 
development of positive attitudes. Handicapped students often have not learned the basic living 
^jits that other childreo pick up naturally, in addition, they must learn to deal with the ridicule 
and prejudice that they are bound te-encounter. Awareness of their own strengths and weaknesses 
allows handicaffped students to build positive self concepts whi(;Ji enable them to learn job entry 
skills,*- , ■ . " . 



Jr. * ' 

/ Conference 10: Female Students 



The theme "Sex Role Stexe.(5ty ping as^ Deterrent to Freedom of .Choice" was adopted by this 
conference, Mu^ of th^ discussion focused on this topic, and, a resolution was passed to affirm that 



every individual has a right to a career which incorporates her/his abilities, interests, and life-style in 
ways that eliminate barriers dealing with freedom of choice for individual career decisions. Women 
have found this right difficult to achieve in a society "which has stereotyped them and has not.truly^ 
given them the necessary choice^ to develop themselves as self-actualizing adults* 

Many issues were raised, but time did not permit their resolution* The participants felt that 
there must be a realization of the quiet revolution taking place in the living patterns of women's 
lives* Of particular focus are pattern^ whicli reflect discontinuity in their careers. Creative and 
serbus efforts need to be directed toward raising career aspirations, of female students, exposing ■ 
them to the total world of occupations, educating others to the career problems caused by sex*role 
stereotyping, and designing educational environments that prepare female students to participate 
in and to receive benefits from work experienc^es that are equal to those of their male counterparts. 

The participants were zealous in making career education a vehicle to facilitate the career de- 
velopment of women. Their undertakings have been undeniably successfuJ, and they hope to enlist * 
everyone who touches upon the careers of female youth and adults to appreciate their h^j^ntliineeds 
and to create, or in some cases not to impede, the conditions that will ensure optimum career devel 
opment. . 

. ■ • 1 

Conference 1 1 ■' Gifted and Talented ^ / 



Because theu abilities are superior, the career education of gifted and talented students is often 
neglected because many presume that their success in careers is predestined. This conference made 
it clear that the gifted and talented are just as much in need of career education as other students 
are. Since they are exceptional, career education may even Ijave to make special provisions to facil- 
itate their vocational growth. ^ 

The discussants presented many worthwhile ideas: a novel means of assessmg abilities that 
coutd be used *n career education, an executive internship program,*^ community resource project 
for the gifted, a theater arts program^ and a career values clarification program, tt was emphasizet^ 
that work experience related to career exploration has special significance for gifted and talented 
•students. Not only are business, labor, and industry especiallV/feCrfeptiveto this group of students, 
.but the experience sisQ orpvides them wJth the Opportunity to expand and enrich their curricula. 



DTOV 

rather than merely accqflBting it. [ - \i' * 

Many problem^tftat have pl^gu^ efforts to meet the needs of the gifted $nd talented continue 
to do so m cafeer eduction. ShouldLihey b^ separated from other students? ^ Are they erititled to a 
program that is superior to tho^ offered other sjudents? Is the cost of their special programs justi 
fiable? Are tjiere weaknesses in American eduction that do them a dissen/ice?^ The participants 
explored theS&'issues^and demonstr.atedjhow^vyort^ while career education for jffted^and J"afen^e<^ 
students can be provided. C . > ) ^ - ' \\ * f 

'/ -P- / ^ ^ ; '< 1^. . ' ■ 

Conference I2i: Minority Groups ' ^ ^ ^ X ^ 

' \ ' \ \ 1^'. ''"1 - - . ,^ ^ . '\ 

Significant progress has bkeh made for minorities in various Ipcales* through career education. 
This is a tremendoMs beginning toward proyidirig equal opportunity, anjd achieving equijjy, for aEl.j 
The participants related conqprns and prob)ems^ssociat1?d with pfi^iding career education to jLh^ 
various minority populations they represent* ' ^/ . / 



Genet^tizations about rtkinorites are d(ten inaccui 3te and may lead to inappropriate actions 



,that may result ip dtsservjte to them. While the term 
ferring tG perspris who vayy. iasot^e w^y from cultural 



la|}eled as ^mipbrities are. quite diflsrent from one anot 
rr^ajority of the. population in thei" cultural approaches 

and may not yvi^ to treated di ferentially. This vaiibhce in ajftitud^ is nottteable within any 
minority, group -as weH. 



Programs'fOrtr^inorities, therefore, need to be buiti 
vrdti^ls- ^For-man/minorities, there are problems with 



to' be made, f^r others, changes are needed to assist tticm in succeeding within the existing educa 



.1 c 

the revjiroi 



^minority " may be convenient to use in re- 
oi*m's. It should not be misused. ,Groups 
r. Some may be quite different frpm the 
0 life and learning, while others are not , 



around special needs aad interests of indi- 
ie system as it is, and drastic changes need 



tionaf iystem." Far example, many minorities need sirp 
pdr{ that<Joe$ not stigmatize theml nor violate their per 
ef^oneousfy that they are not qualified 

of our soci 



^ Barriers to gaining access to 
vtCeptal^e race, sex*, color, creed, or rj 
of the past, but especially because tpey are intrinsically 
people. 



p|^rt in educational and career pursuit^-$up- 
onal integrity, nor leacf.persons to conclude 



ity formalfy available only to those of ac- 
ationa! of^igin must te elimina'ted-not because of unfairnesses 
( ontra'dictory to our principles as American 



nj' 



Encouraging, innovative, and proactive efforts are n ^eded to assist minorities in career roles 
that have previously been unfamiliar to them so that thei ^ performance of those roles produces 
success and satisfaction. Ingenuity in program dev'elopm ^nt is a must. Systematic effort in research- 
ing the career development of various minorites is also ne^ied with special emphasis on successful 
accomplishtnent of developmental tiisks such as career de :tsion-ma^ing and on insight into guiding 
career patterns toward attainment of their goals. 




" " Objective 4 ^ .;:^,/ 

* ' * ^ ■ " ' V 

Statp coordinators of career jeducation wfH report or^fthe statu'i of career education as 
a means of gainin^'a^tional perfective on problems, concefrus, ^OTsuccesses associ- 
ated with tt^e coordination of d^reer education within the^tSjtes. 



Transactions ■ ^ 

TT w ,^ 

Phase 2 consisted of four mini-conferences which were helcf in Washington, D.C. Each confer- 
ence lasted two d^ys and involved approximately eleven stat§ coordinators. An effort was/n<K|e to 

^include at least CMje 'cjpordinator from each of the ten USO^E^regions. Alt states (including Puerto 
Rico'afid'the Dfstrict of Columbia! were represented exce^ for Alaska/ Delaware, Georgia, Missis- 
sippi, Montana, Pennsylvania, South Carolina^ and Tennessee* The dates and locations of these con- 

Jerenjce? were as follows: \ - ' *v^*^ 



Conference 13 
*Conference 14 
Conference 15 
Conference 16 



January 5-6, 1976 - Channel Inn 

January 12-13, 1976* - Channel Inn 

■January 19*20, 1976 Channel Inn 

^January 26-27, 1976 - Gramercy Inn 



A summary of the progress Tnade on objective fpur at th^ aboverfour conferences fc)llows. 
Conferences 13-16: State Coor dination of Career Education 

r ^ 

The overall picture of jhe present status and apparent prospects for growth of career education * 
across the land, as revealed in the conference notes, is one of optimism and encourag^ent Obviously, 
several serious problems were identified, but optimism was much more prevalent thap pessimism The 
following are the geheral insights gained from the conferences. 

Interest in and Enthusiasm for Career Education 

* 

There appears to be a very strong consensus that both interest in and enthusiasm for career 
education are strong and groyying still stronger at the local (LEA) level. While we found a few states 
^where quttp the opposfte situatron seenn^ to exist, these were definitely exceptions to the rule. The 
level of enthusiasm, interest m, and support for career education at the stgte department of educa- 
tioa(SEA> level, however, does not appear tabe^as high as it is in the LEAs. Almost twenty states 
indicated that one of the strongest areas of resista^ice to career education seems to be present among 
SEA staffs not those in LEAs.^ This Jsa problem 'that some coordinators may want to discuss with 
their state school officer. ■ ^ . 

* * 

Readiness for Implementation' . * 

Readiness for the implementation of career education, while apparently not as strong as local 
interest and enthusrasm, alsos^j&ms tobe high in most states. It appears that, if career ecjucation * 
fim'ptememation legislation at the K-12 level were tpbe enacted bylCortgress thiiyear, we would' 
find over thirty slajes ready to move almost imrf^ediately into an implementation mode. This is 
very encouraging. 



Level of Bonafide Career Education Efforts 



V 



White no exact statistics were given, each state coordinator was asked to make a "best^uess" 
with respect to the proportion p^udents within the state noW being exposed to jcareer ed Slation, 
tt app^j^s that bonaf ide career education efforts are taking place in more than one- third of all school 
district^ afe{j available for over one third of the K 12 students a^this time.^ It will be mpst interesting 
tocomp^re'these "best guesses" with results of the statistfcal ranrforfTsample the American Institutes 
for Research'^AIR) used in doing their "National Assessment of the Current Status of Career Educa- 
tion/' If the ((^formation gained at these conferences is reasonably accurate, the AIR results witf 
probably showx^areer education reaching more than on?- third of K'12 students-at least tf^e K-9 
students. It is af^.^ratifying to note the apparent current movement at the senior high level. 



Teacher EdMcation Institutions and Career Education 



It seems obvious that wer still have a very long way to go before we can say that teacKer educa- 
tion institutions, taken as a whole, are deeply involved in the career education movement. It looks 
as if most are not ancfthat, of those doing something, the most common activity seems to bi& helping 
with in service efforts-rather than restructuring their presservice programs So as to infus^ a career 
education emphasis there. The reports available regarding existing career education activities in 
teacher educatk>n institutions do indicate that thgy do appear to be using an infusion approach, 
rather than "adding on new courses." ThenoteS that foUow identify those states in,\j/hict) th^ 
greatest' amount of activity appeal's to be present among teacher education institutions, Pecsor^s 
interested in getting information on their activities should contact the respective state coordinatqrs. 

s \ 

Organizational and Reporting Arrangements of State 
Coordinators of Career Education within SEAs 

^ " ' \ 

As a general principle which holds that career eduction is ^raH students, it should follow Xhat 
th? state coordinator of career education should renoJX^o the efiief state school officer. However, 
an increased diversity in reporting arrangements Appears to be coming about for state coordinators 
of career education. The most common arrangement still seems to be that the state coordinator of 
career education is m the Vocational Education Division and reports to the state director of voca 
tionSl education, Yej, \^ the nojes are reviewed carefully, it can be seen that several are now assigned 
to'lhe Division of Instruction, several mpre to Pupil Personnel Services Division, and a few have as^ 
signments whereby they report directly to the chief state school officer. The trend appears to be 
one of moving the statf coordinator of career education out of the Division of Vocational Education. 

In those SEAs where career education is housed withjrjjbf Dlivision of Vocational Education, 
there do not seem to be many operational problems of haymg career education apply across the 
entrre system. The state directors of vocational education in these states appear to continue to be 
giving strong support to make career education efforts apply across the entire K ^2 system. 

Support of Career Education by Vocational Education 

* In s€une states, it does appear thatx:areer education is losing support from the SEA Division of ^ 
Vocatiopal Education* The reasons for this are^not so clear as is the fact that it is happening, S^eral 
state career education coordinators reported that, as of July 1, 1976, vocational education funds will 
not bg available for career education. This is an'unfortun^R situation. Had it not been for the sup- 
port vocational education gave to career education in the beginning, career education would not be 
in existence today. For this as well as for sound conceptual reasons, career education must continue 
to be suppo^^ft/e of vocational education -even where mutual support seems to be waning. ,True, 



the mission of career education is ^roader, but it certainly cannqt accomplish its goals without a^ 
strong vocational education effort. In terms of a general principle, it can be stated in this way: as 
wemove beyond vocational education, we must not move away from vocational education. 

A . . . . 

Leadership Support Emerging from Guidance and Counseling * ' 

. . ' • * (1^ 

It was gratifying to see the large number of states where strong leadership supporfrs emerging 
from the guidance ajid counseling field. The situation with guidance and counseling] like that witl^ 
voq^bnal education, is that there is need for their expertise and sen/ices if^ihe total career education 
effort is to be successful. In many states, there are counselors who have been lesa than enthusiastic 
about career educatipn, but these conferences atpng with personal observations made around the 
country by the Director of OCE offer evidence that this situation (s,rapicily changing. Counselors 
do hav^a key role to play in career education and it is pleasing to^^lthem faking a more Active role. 

Importance of Classroom Teachers , ' _ ; 

^ ' ' • ' + hJ ' ^ '. + ' 

There do seem to be a few states where c&re^r edwcation, in effect, appears to be a combination 
of voca^tipnal education and career guidance* Thi^, of course, wjiile valuabte, is not sufficient for a 
coniprel^ensive career education effort. However, thecrticlal importance of all dassroo^m teachers 
in implementing t^e career education concept must cdptinqe to be emptrasi^ed. This is one of the 
obvious ^^dvahtages accruing to those state Coord inator^yyho are in thekSEA Division of Instruction.. 

Fulnds for Csireer Education ' 'W ^' > 

] J^f^S^f^f^^^ biggest feommon problem, d^f^p^s pbt^ funds for caceer education, 
lyaj^ystatl^qo are finding unique wa^^rs of^sfng'jra^^ of federal furids. Several ca 

brdfnatOfS,' hbvireyer, reported that some funds "drying 'i^p^* tfiis iy^ar {see pa 7)-and thisjnakes 
, forvefy 's^j?tous problems, indeed, /^s a REFORW movementi'it rtakes theoretical sense to think in 
)erms ofjisi^recting current educatioi;! mbnie^ to career e^jjcation, father than asking for brand new. 
dollars-Under an^assumption that all curfently availabtp funds will Continue to be spent in the same 
way they always liave been spent. This shouJd continue to Jba emphasized as often as possible. This 
having been said, it is also apparent that we DQ need SOME career education dollars specifically ear 
marked for this purpose. The "line item" approach tn the siate budget appears to be one idea that 
is working in many states. 

The implementation of career education wifrnot be easy and it will not be quick-no matter 
how much new financial help) we gfet. The REFORM of American education is going to take some 
time. ^ ' I ' 

Communication < * , *p ' ' 

The second biggest problem ^ppea|s .to be corr^munication^. Apparently, we still have a very 
long way to go in order for everyone to^understand the career education concept in terms of its 
nature, goals, and basic methods. This Jvas surprising in that we seemed to be further along on this 
problem^than we apparently are. 



State Coordinators' Workshops and tn^n/ice At^i^s .gjf^ 



The large numbers Of wOrJtshOpsjand oth^r'iriScrvice activities that the state coordinators have 
conducted in the last two years is impfesiive^ Tfleanlount and variety of effort being expended are 
amgzingancf are reflected in the notes that follow,^? Tfjjs kind of activity must surety be, and wilfcon 
tinue to be, rewarding to all involved J - ' ^'V'^^- 



\ 
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. . Objective 5 

Conceptualizers, university professor^;. researchers, and executive officers of associations 
and^organizations within^and outside Question will provide cbnsuttation4p the Director 
of jhe Office of Career Education/viz) 

1- Reactions to the outcomes o])Phase^, 

2. Recommendations for the contributions of organizations and associattons 
to career eduction, arfd 



3. Suggestions: for community support of and involvement in career education. 



nsactions 



# Phase 3 corisisted of eleven pne-tJay mini-conferences, which were^eld in Washington, D.C. 
These conferences convened seventy-three participants who represented fifty-five national associa- 
tions an^i organizatioris, fourteen universities/ six federal education agencies, and several corporations. 
The topics and datesjfor these^CQ^tferences were as follows: 

Conference J7: .Concepttfeliilaiibn, February 1, 1976 

Conference 18( tefachifi^/Cearnirig Processes, March 1, 1976 

Conference 19:^ Eva1uatTon>, March 2, 1.976 ^ - 

Confere;ifce 20;. Busmess/Labor/lndustry,^March 4, 1976 ■ " 

^ Conferen6fe2t: Counselors, Marph 9, 1976 ^ " 

*Cbjrference22: Gifted and Yalenred," March 9, 197^ f 

5orifere.oce 23 : Hatndicapped, March 18, t976- ^ , * ■ ■ 

Conference 24: MinoritT«.,JVtarc^ltl, 19^1976 T ^ * * 

Conferer^ce 26: 'Females, April o;;)^97Gr > V ^'X^: "^^^ ' . ^ 

Cpc^erence26i Parents, A^pt?H 6,^^^ - ^^^ r^"^*^^:- ■ V . ' 

' Conference 27: Community Organizatipns antJ'A^^Si^it May 2.1; 1976 % 

^ ^ (All of ithe above were field at th^ Cramer^ InnJ - . 

/\ "summary of 'the 'progress made on objective five at, the aboy^Iefeven <s>nfej:6nces follows. 

Conferences 17*;;7: Ndtionjl-Per^pectivei^ / 

All of the mini- conferences in Phase 3 focused, in varying degr^e^, ori the topics that were dis- 
cussed in Phase t. The parti ctpar^ts reviewed the proceedings of thd^e ear|Wr^^6onfererices prior to 
^tending the conferences ahd made suggestions and recommendations tatbe Director df the Office 
oT Career Education, Of[ Hoyt is combmihg the insights gained from both j^aises into monographs 
on eachpf the above topics. They will be available soon through the GovernmeriiPrtnting Office. 

^ThQ cohceptualizers focused on House of Representatives Bil)Tit)23 for. their disbussioft of 
caree^ education since it embodies so many of the concept^ and definitions ^(^rtinent to career edu- 
catioru'^This groupjormalized a statement on that bill and Dr. Sidney Marlarxd presented it as testi- 
mony before th^ Hbus^ Committee on Education and Labor's hearing onJ-iR 11023 held February 
2.1976. . I . 



Ed^h executive director of the various dssocidtions and orgdnizdtions represented dt mini- 
conferences discussed plans for their involvement in career educdtion and how the Office of Career 
Education and they could work together for the betterment of career ejlucation, 



V. 
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25 



Directors of Career Education Projects funded under Section 406, Title IV, Public 
'Law 93-380 (First Year's Program-FY1975) will meet with the Office of Career, 
Education staff to discuss plans for their projects and, at a later time, to report on 
the outcomes. 



Transactions " " ' i . ') ^ 

In addition to themini-conferences, this project w^s responsible for arranging OCE meetings 
for project dfrectors. Four meetings vvere held to accomplish this objective, The first meeting wa? 
with eight evaluation experts who assisted in ptanning the project directors' meetings held in the 
summer of 1975. The second andthird meetings.wer^e held in_ the summer of 1975 for project di- 
rectors. Ttae fourth meeting was held in late spring of 1976 for project directors. The dates and 
places of these meetings are as follows: ' ^ " 

Evalu^tors^ Meeting: " July 29-30, 1975„L'Enfant Pteza'^Hotef ^ ' v, ' \ 

Projedt Directors' Meeting I A: August 20^22, 1975, Skyfipe Inn ^ ./'^ ' - \ 

; Project Directors' Meeting IB: August 29-30, 1975, L'Errfant Ptaza Hotel ■ ' ' 

Project Directors' Meeting II: May 17-18, 1976, Gramercy Inn * 

A summary of the progress made on objective six at the above rneetings follows. ' 

P^ect DirectSrs. Meetings: Summer 1975 ■ Spring 1976 "^^^V-^, . ^ * 

The principal focus of the Evaluators* Meeting was how to ensure qua h'ty evaluation de^ghsT^^ 
and data cptlection. Alice Scates, Lois^eUin Datja, Jerry Watker^Wesley Walton, Oeborah ^ortneu* 
Eugene Dprr, Etvis-Arterb'ury, Caro! Aslanian, and Mai Young met with Kenneth Hoyt and Terry 
Newell of OCE.Strategjes and handouts were discussed regarding the forthcoming project directors' ^ 
meetings, ^ ^ . ^ \ ^ . , ^ 

The project directors were divided into two groups and these tvvo groups met at the beginning . 
of the pro jecfi startup phase for the purpose of discussing plans for their projects. Each director ^t 
to meet indivijluatly with the Director of OCE, his/her OCE projept officer, and one of the ^bove . 
mentioned evaluation experts. \ p v 

* The second meeting for project directors was held in the final phase of theirprojects. Project 
directors reported on progress made, became informed of fujure directions foj^ <farefer educatioh, anrf 
received instructions on making final reports. / ^ ^ 

The agenda for these project directors meetings car^t^ found on the following pagfe. , * 1 , 



PR^fCT DIRECTORS' MEETING 



TIME ' . 

9:00'9:15a:ft), 
9:15- 10-.00 a.m. 

10:00." 10:15 a.m. 
10:1 5 a.m, - 1^30 p.m. 
. 1^:30 '4:30 p.m. 



7:00 - SrOOp.m. 
8:00^ 10:00 p.m. 



J. 



First Day - 
August 1975 

AGEND?^ 



TOPIC 



Welcome: Commissioner 



Conference Goals: Dr. Hoyt (Pr^sentatitfn 
and Question and Answer Period) . ' . 

Break ' * . 

Project Management: Dr.^igh ^ 

P/iority Areaae Project Goals and Activities 

Group l: Incrern^ptaMmprovemejit . 
Group 2: Incremental Improvement ' 
Group 3: Incremental Improvement 
Group 4/ Incremental (mprovechent 

and Senior High 
Group 5; Special Populations 

] 

The'Proiect Profile and Accountability 
Dr. Hoyt (Presentation and Question 
and Answer Period) 

Projedl Officer * Project Director 
- Individually Arranged Meetings 

Evaluation Consultation with Evaluation 
Specialists 

# 

Displays of Project Materials 



FORMAT 

Large Group 
Large Group 



Large Group 
Small Groups 




Larg& Group ' 



By Appointment 
By Appointment 



Ad Hoc interest Sessions ■ 



Rooms Available 




8:00^.- 10:00 p.m. 
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Second Day 
August 19^5 

Individual Project Offrcer ■ Project 
^ Director Meetings 

Individual Project Director MeetiffeL • 
T<with Dr^Hoyt 



27 



By Appointment 



By Appointment 



TOPIC 



Project Profile Assistance 



Evaluation Consultation with 
Evaluation Specialists ^ 

Priority Area [yieetings 



V' 



-:\ 



FORMAT 

By Arrangement . 
with Facilitators 

By Appointment 



Rooms Available 



.9:00- 10:00 a.m. 

iOiQO' 10:15a.m. 
10;15 a.m;-, 12:30 pim. 



1:30 - 3:30 p,m. 
3:30 -4:00 p.m. 

4:00 p.m. 



' Thicd Day 
August 1975, 

Communication and Future Plans: 
Dr. Ho^ (Presentation and Question 
"and AnsS^r Period) , 

Break . : 

Communication and Technical 'Assistance 

^(Sprpup 1: Incremental Improvement 
Group 2: Incrementallmprovement " 
Group 3; Incremental Improvement 
Gro&p 4; Incrementallmprovement 

and Senior High " 
Group 5: Special Populatrons . 

Small Group Report^and Discussion 

Career Educations Hopes and Prospects ■ 
Senator William Hathaway 

Adjournment 



Largp Group 



Small Groups 



Large Group 
Large Group 
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PROJECT DIRBCTORS'WEETING-M 



May 16-18, 1976 
Gramerdy Inn ^ 
1616 Rhode Island Avenue, N.W. 
Washington, DX, 

AGENDA 



Sunday, May 16 
7:0lp. 10.00 p.m. 

Monday, May 17 
7:00- 7:30a.m. 

7:30^ 7^35 a.m. 
B;00^ 9:30 a.m. 



9:45' 9:50 a.m. 
10:00'.10:15a.m. 



10:15 a.m. 




REGISTRATION 
{Hospitality Suite-Room 91B) 

Hosts: Richard Migu^ and Jenifer Ruff 

The Center for Vocational Education 
The Ohio State University 



REGISTRATION 
. (Hospitality Suite-Room 91 B) 

.BUSES LEAVE GRAMERCY INN FOR RAYBURN BUILDING 

Tbreakfast AT Capitol hill 

>{Raybijrn Hodse Officie Building-Room B339) 



Host: 



Dr. Kenneth Hoyt / 
"Welcome and Goals for the Meeting" 



Topic: ' 'The Statu? of Career Education -Legislation" 
^Speaker:' The Honorable Carl Perkins 

BUSES LEAVE flfAYBJftN BUILDING FOR GRAMERCY INN 



GENERALSESSION 
{South Seoul 



ChaiiTperson: 
Topic: 

Speaker: 



Dr. Kenneth Hoyt 

"Career Education Program: The Commissioner's 
View" 

Dr. Terrel Belt 



SMALLGROUPSESSIONS: DEMONSTRATING EFFECTIVE 
.CAREER EDUCATION: ACCOMPLiSHMEWTS AND PROBLEMS 
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23 



(One topic to be covered in each of the six sessions— choices to be 
mad$^^t registration.) 



jChairpe^rson: 
Topic; ' 
' Presenter: 
^ Room: ^ * 

Chairperson; 
, Topic; 

'Presenter: 
Z ^ Room; 

/ Chairperson; 
Topic; 

Presenter: 
' Rbom: 

chairperson: 
^ Topifc; 
Presenter; 
Room; 

"Chairperson: 
Topic: 
Presenter: 
Room; y , 

Chairperson; 
Topic: 

Presenter-: 
„ Etoom;* 



Gerald Elbert 

"Career Education Infusion' 
Bemadette Griffith ' 
906 



Prentice Echols 

"Business/Labor/lndustr/-lnvolvement1n 
Career Educatibn'* 
Glenys Mason 
South Scott 

*■ 

Thomas Encjerlein 

"Staff Development Preservice and In-Servicfe 

Education" 

DarrelliWard 

227 

Richard, U'ngerer 
"Dissemination" 

Sault^ulberg' , ; 

209 , , 

Grace Watson 

"Evaluation" , ' 
John Shirley 
811 ' 

Terr/ Newel! 

"Continuing Career Education: What To Do 
When the Grant Ends" 
Carol Reisinger 
North Scott 



12:00 noonr 
1:30 p.m- 



r 




LUNCH . * ^ 

(Arrangements to be made on an individual basis*) 

SMALL G ROUPSESSIONS ^ , 
(Reiteratior\^of morning sessions-each participant will attend a 
diffferent session o,n a new topic.) 



tJhair person: 
Topic: 
Presenters: ' 
Room; 

Chair persoii: 
Topic':* 

l^resenters: 
Room: 



Richard Ungerer 

"Career Education Infusion" 

Winnell Thomas ahd'JohnJWichieT ) 

227 . ' ' ^ . 

-> ^ 

Teff/ Newell 

"Business/Labor/I ndustr/-lnvolvement ih 
Career 6,ducation^' * 
Luctnda Kindred and^Jady Johnson 
South Scott 
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Chairperson: Gerald Elbers * ^ 

Topic: "Staff Development Preservice and (n-S^ice * 

Education" ^ 
Presenters; . Margaret Ferqueron and Alex Perrodin 
Room: ' 906 . ^ 

V Chairperson: Grace Watson . ^ 

* ^ , Topic: "Dissemination" ' 

Presenters: * Vincent Barry and Doyce Hovyard 

' - ■ Room: 209 • ' 

, ' * Chairperson: Thomas Enderlein 

Topic: "Evaluation" 

' ' Presenters: ' Marie Burrow and Bruce McQuigg 
' ■ ' ' ^Rbom: ^ 811 

■ Chairperson: Prentice Echols 

Topic: "Continuing Career Education: What To Do 

When the Grant Ends" . 
V " Presenters: Robert Meyer and Robert Arceneaux 

' . ^. Room: North Scott 

3:45 p.m, . GENERAL SESSION ' ^ ^ 

! - {South Scott) ' , . * 

Chairperson: " Dr. Sidney High 

Topic: "American Telephone and Telegraph: Career 

Education Efforts" 
* Speaker: , Richard Arnold 

5:00 p.m.. SOCIAL HOUR {CASH BAR) ■ • 

(King Arthur Room) j 

7:30- 9:30 p,m.' DISPLAY OF MATERIALS DEVELOPED BY FUNDED PROJECTS 

(Rooms 918 and 920) 



Tuesday, May 16 

8:30 am. . * GENERAL SESS.fON ' 

/ ■ (South Scott) ■ 

Chairperson^ Dr* SldnSy High / ^ 

f ^ ' Topic: "Financial Reporting-Procedures and Project 

^ , ^ Audits" 

Speaker: * Jacob Maimone 

9:30 a.m. * FOUR'SMALL GROUP SESSIONS ' ■ * * 

, ' Topic: "Preparation of Rnal Repdrts" 



t 
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^1 



tl;00 a.m. 



12:30 p.m. 



Chajrpgrson 

* I- 

Gerald Elbers 
Grace Watson 
Terry Newell " 
Prentice Echols 

GENERAL SESSION 
(^uth Scott) 



Room 



J- 



South Scott 

227 
209 



Speaker: 
ADJOURNMENT 



'The Futurp of Career Education and the 
Commissioner's National Conference on 
Career Education" 
Dr, Kenneth Hoy\ 



I 

f 




> 



i 



3Z 
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. , ITEM 10. PROJECT PARTJCIPANTS 



SOTE P^ttiitpfttts incju^t J ho^^c, DIRECTLY itr^td hi. pt*^ 
^iOu'\* pr/j^rt^* irfnftfi pfl ^dvtiOfi Groups^ providing v^ork 



1 , ' JP*4j;2^J 



*ppr:f. Ctifr^ *^<i TcI4nirtf, intf lf>CWti*f 



ANCf^i<^A»4 
I H^I'Aif 



>5iAh S*»V' 
' SACtc-c 



nC^RO^ - 



CA gC'jfekAh 



OF THE TOTAL eviufnn 6j 
NUMBEi^ »^H0 AftE 



bF THE TOTAL 'tffl/jflirt?'*^ 
NUMBER *H0 A>^f 



TALCNTCO 

ft 



LOW rK^ObfC 



4 ^ ' 



^ 



Ol^CCC 



-T' 



.0 ^ 



0 ' 



TTTTTTTTTT 



S7 



6S 



50 



14 



17 



^7 



.10 



^ 1 C«'S i'QlTCfli 



118 Z' 



127. 



29^ 



31 



l,l■^,t,t,^■^^t,^ 



PAJtCN'S 



0 ' 



20 



21 



TOTAL 



IS 



238 



261 



OE FOJ*M 467, 2 7t 



33. 



34 



ITEM EVALUATION 



The feHowing representdata extracted from tbe questionnaires that tt»ftconference parucipants 
completed after the conference? and majled back to tlijs project- In order toffacilitate.the an^iftfermg 
6f many of the items, the foIfowingTode vi^s used: ' ' ' \ ' ■ ; 



^SO - Strongly Disagree 

0 . - Oragree 
U Uncertain 
A Agree 

SA — Strongly Agi'ee 

NA — . Not Applicable 



Phase 1: Conferences 1-12 Questionnaire 



Part A; Demographic Data 
1. Type of city represented. 




Groups 


Percentages 


' Rues! 


Urban 


Suburban 


' Teachers - 


■ (39:48} • 




-•33 


36 


Evatuators 


00:12} 


.JO 




•20 


Counselors 

• 


(10:12) 




4(3, 


30. 


•Handicapped 


(10:11). 


.. id - 


i50 


Females 


{11;13). ' . 




.45- 




Gifted/Talented 


( 9:11) . 


. 22 


67 


.11 


Minorities ■ 


{ 7:12) 


43 







*The first number represents the number of r^ajSondents; tfie second is for the total number 
of participants.- ^ - 



iK29 



33' 



''^:'2. Population of city r^resented* 



■ G/oaps 

■ y 


P^jcfentages 


666 ; L 




10,000 - 49.999 


<n 

' ^ 

■,g 



+ 


o> 

6 , 

8' 
8 

■s 


666'666-000'OOfi 


+ 
0" 












J 








^ Teachers 


' (39:48) , ' 




23 


46 


8 


13 ^ 


' 10 




Ev^Qators « 


(10:12) 


+ 


10 




50 


20 ' 


20 


10 


-.Counselors 


IN0«2l' . 




20 


30 


20 


30 






^ ^ (handicapped 


(10:11) . 




10 


25 


40 


20 


10 




Ferriales 


. (11:13) ' 






. 36 


18 


37 




9 


' Giited/Taienied 


(*:111 




11 


22 


11' 


11 


22' 


-22 


Minorities * 


( 7:12) 




14 


29 




29 


14 


14 



3, Percentage of city's population that is representative of minorities. 





Percentages 






















^' 
















■ ^ 




* i 






S 








c 








CO 




in 


Groups 




Less tf 








i 






Teachers 


(39:48) 


41 


21 , 


15 


15 


5 




3 


Evaluators 


(10:12) 




.50 


10 


10 






36 


Counselors 


(10:12} 


10 


30 


30 


10 


10 




10 


Handicapped 


(10:11) 


, 30 


30 


10 


20 






10 


Females 


(11:13) 


36 


18 


- 18 


10 


18 






Gifted/Talenteci 


( 9:11) 


11 


34 


22 


11 






22 


Minorities 


( 7:12) 


14 




14 


14 




14 


44 



Part B: Success of Xhe Conferenpe ' . * 

1> The conference has increased my understanding of career education (in my area of concern). 



Groups 


Percentages 


1 

SD 


■ D 


M 


A 


SA 


Teachers 


(39:48) 




2 






54 




• 44 


Evaluators ^ 


(10:12) 




- 






70 




30 


Counselors 


00^12) 










60 




40 ^ 


B/l/L 


(10:12) 










60 




20 


Parents 


( 9;12) 


4 


'■L 






22 




78 


Handicapped 


(10:11) 






10 




-40 




50 


Females 


(It: 13) 


9' 


16 


16 




16 




37 


Gifted /Talented 


( 9:1U 






.- ^ 




33 




67 . 


Ml^rities 


( 7; 12) , 




14 . 






57 







f 



2. ^The conference has acquainted me with current program developments in career education. 



Groups 


Percentages 


— » 

SD 


D 


U 


A 


SA 


Teachers 


(39:46) ' 




3 




36 


59 


Evaluators ■ 


(10:12) 






20 


70 


10 . 


Counselors - 


(10:12) ■ 








60 


. 40 


B/l/L 


(10:12) 








60 


' 40 


Parents 


( 9:12) 






22 

> 


33 


45 


Handicapped 


(10:11) 


* * 


10 


10 


30 


> 50 


Females 


(11:13) , 




10 




45 


45 


Kifted/Talented 


( .9:*11) 








■11 


69 


r Minonties 
1 r> 


( 7:12) 




14 


* 


72 


14 



32 



r 

38 



3, The conference provided new ideas that can be^impli&mented in my school, district- 



Groups , 


Percentages 


crv 


■V 


1 t 

u 


f 

A 

A 


C* A 

SA 


Teachers 


(39:48) 




5 


, 2 
< 


62 


*r 31 


E valuators 


00:12) 




10 


> 


80 


10 


Counselors 


{10:12} 






- 


70, . 


30 


8/l/L 


(10:12} 






10 " 


9P 




Parents 


{ 9:12) 








56 


44 


Handicapped 


{10:UJ 




10 ' 


10 


. 60 


10 


FemaJes 


(11:13) 






18 


55 


18 


Gifted /Talented 


{9:11} 








44 


56 


Minorities 


( 7:12} 


14* 




.43 


29 


14 



4 The conference identified the following aspectsof career education with cfarity and specificity: 
4a. Phito^ophy 



Groups 


Percentages 


w 

so ' 


0 


' u 


A 


P 5A 


Teachers 


(39:48) 






14 




V ''^ 


E valuators 


(10:12} 




10 , 




80 A: 


' 10 


Counselors 


(10:12) 






4- 


80 / - ' 


20 . 


Handicapped 


(10:n) 






20 




30 


Females 


(11:13) 




55' 


9 




9 
















Gifted /Talented 


( 9:tff 








■ w 


44 


Minorities 


( 7:12) 






14 




43 



v 
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4b, Goals and Objectives 



Groups 


Percentages 


■SD 






A ' 


SA 


Teachers 


139:46) 




5 


8 


' 41 


46 


Evaluators 


(10:12) 








50' 


40 


Counselors 


(10:12)' 






10 


60 


.30 


Handicapped 


.{10:11) 




. 10 


10 




30, ; 


Females 


{T1:13) 






18 


27 ♦ 


' 9 


Gifted/TaleTited 


{ 9:11) 






23 


44 


33 


Minorities 


( 7:12) 






29 


42 


29 














* 



4c> Learning Activities 



Groups 


Percentages 


SD 


D 


U 


A 


SA 


Teachers 


(39 


48) 






2 


. 54 




^Evaluators 


(10 


12) 


.10 


20 




70 - 




Counselor'^ 


(10 


12) 








70 


30 


jjandicapped 


(10 


11) ~ 




10 


20" 


70 




Famales^ 


(11 


13) 




9 


9 




18 ■ 


,**®ffted/Talented 


( 9: 


It) 




12 




44 


44 


Minorities 


\ 7 


12) 






29 ' 


57 & 

* 


14 ' 


4d. Evaluation 

> 




* 






t 

^ 1 




^* 




Percentages 






+ 

U . 




SA . 


Groups , ' 






SD 


D 




Teachers 


(39 


48) 


5 


13 


41 


"28 


13 


Evalua'tors 


(10 


12) 


■ 10 








■' 40 


, Counselors 


(10 


12) 




10 


40 


4d 


10 * 


Handicapped 


(10 


11) 




4d' 


40 


20 




Females 


(11 


13) 


* * 


■ 55* 


■ 36 






Gifted/Talented 


( 9 


11) 




' 22 


22 


45 


11 ' 


Minorities 


( 7 


12) 






8& 


14 




1 















4e. -CondKioW foi* Learning 




Group 



Percentages 



Teachers , (39:48^ 

Evaijjators %(10:l'2i 

Counselors ■ (10:12^ 

Handicapped (10:.11)- 

Females • , ("11:13) 
'Gift^d/Talented ( 9:11) 

Minorities . ,( 7:12) 



SD 



10 



10 
-30 

Id 

ltr\ 

27 ^ 



u . 



23 
50 
30 
60 

' 9 
34 

"29 



/ 



54 
10 

^30 
30 
64 
55 

•57 




' 4f. Program LimitatioTfe 



0 




SA 



13 
30 



IT 
14 




\ ' — ^ Percentages 
Groups — ....^^^ 


.SD 


' • D , 


U 


A 


SA 

< 


il^ers (39:48) ^ 
Evaluatars (10:12) ^ ^ 
•Counselors (10:12r ^ 
Handicapped (10:11) 
F^ai^scrf . . (11:13) 
Gifted/Tafented ( drU) . 
Minorities V1A2) 




8 

20 ■ 

•18 
11 


46 
30 
20 
.10 
18 " 
23 . 
' 28 . 


33 
40 
- 50 
60 
55 
44 
28 


. 13.* ' . 

la: ■ 

30* • 
30 
9 
22 
. 44 


4q, Differentiation/Student Cjiaracteristics * i - 

: . ■ ^- ■ . ■'. ■ ' 


"■'"''■'^-^-^ Percentages 
Groups ^ ■ — 






V u • 


A 


SA 


Teachers (39:48) 
Evaluators (10:12) - 
Counselors ' (10:12) 
* Handicapped'. (10:11) > 
Fanales (11:13) 
GiftedjTalented ( 9:11) 
Minorities (^7:12) . 


9 


8 

' 50 
10 ■ 
10 
18 

2?- V 


\ 30 . 

: 40 

20 

, /10 
■ . 18 

* 14 


^ 39 

>»1ff . 

•50 
30 
- ^5 

.. 56 
.43 


20 

20 

"50 ' 

22 ^ 
43 .» 





1 
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5. 



The conference achieved consepsus on the areas of scope, sequence, and substance \Jiat were 
discussed. 



i^vedcc 



• Groups — 


St> 


D , 


s — 


/A 


SA • ; 


Teach^' * (39:48) 
Evaluators . (1Ck12) 
Courfselors (10^T^ 
Handicapped > (10:11) \ J 
Ferpates . (11:13) , V 
-Gifted/Ta tented ( 9:11) / 
Minorities .(7:12) f 


3 


^13 
1(J ■ 

• *18 

22 

14' .- 


20 . 
20 
■ .20 - 
10 

I 36 
22 
■14 


. 41 
60 

' 60 
70 
46 
56 
72 


^ 23 

20 . 
20 



6. *The conllfencf^denti^ further study that are nfeeded fo^^'are'ef^^ ( 



area of concern). 



in my 



Percentages 



Gfoups ' — 


Teachers 


(39 


48) 


Evaluators 


(10 


12) 


• CourtSWors 
8/l/L ' 


(10 


12) 


(10 


12)' 


_ Parents 


( 9 


12) 


' Handicapped 


(10 


11) 


Females 


(11 


13) 


Gifted/Talented 


( a 


11) 


Minorities 


( 7 


12) . 



SD 



29 



u 


— ; 

. A 


10 


62 




2rf 


20 ^ 


50 




' 20 




44 


10 


■ 36 




45 




89 


13 


29 



SA 



23 
80 
30 
0 



55 



conferepfce wAs'a worthwhile experience for me. 



Groups 



Percentages 



SD 



D 


u 


« 

A . 








.. 13 


8> 






30 ■ 


,70 








>(}D 






20 . 


80 








100 








80 






45 


'55 






11 


..: , 89 






29 . 


...71 



Teachers 
Evaluators 
Counselors 



* (39:48) 
(10:12) 
Il0:r2) 
(10:12) 
( 9:12) 
(30:11) 
lvT1:13), 
GTfTeaTTalented .( S;11) 
sMinortties ■ ( 7:12) 




Part C: Open-EruJed Questions 

1. Aspects of the conference that were of significant worth. 
Teachers 



Qaininglnational perspt 
-^ize of UT^roup 
MJnpressurQcl atmosphere 
Identifying goals and objectives for grade level 
Increase^ motivation 

Airing of problems / ' 

-^(/leeting sct^nany dedicated teachers 
Flexibility of the agenda 

Time to reflect on the meaning and importance of career education. 



Evaluators 



t^i 



4 



Having input into planning for futureproject^observationand evaluation 
RevieWtng evaluation procedures which have been implemented in projects represented 
by the p^ictpants f - * ^ 

Delineated several areas wheresijrggram objectives ar^ either ambiguous, or difficult to 
measure . ^ . - . " - 

- Discussion of the appropriateness ofWhievertient data ' ^ 
Discussion of the pros ancicons of various evaluation iostruments through usage experiences 

- ^ Identification of correlates to'^career(edycation objectives wfiich might be evatuatable ^ 

Identification of logical ^nd feasible next steps,in the evaluation of learner outcomes 
-\ The issue of realistic ang^sonable goal settingjn establishing (Sareer educatioit activities 
Identification of appropriate techniques to get^ student evaluation, ' 

Counselors ^ . * ■ ^ 

- Discussion of thecommonlility of frustrations across the nation in areas of counsek 
competencies in dealing with career education 

- Knowing that real conc^ns ^were heard by someone in a position to facilitate^^^Sislation 
to bring about means for solution to problems discussed 

- Discovering common goals and definitions of roles of counselors 
The approach that several were using to orient the facuity^ administrators, and community 
to career educatton,. 

B usi ness/ Labor/ 1 n du st ry 

Further stud^ and exchange of id^, leading to collaboration with respecTjto cataloging 
of resources and provisions to make more effective use of r^sourc^v^^ J 

- Identifying the need for increased involvement with elementary educators^ 

- Discussion with tabor/epresent*ives on career education 
Meeting of the industry /business people'Wt^h education and -labor peopfe 
Learning of the programs of others - ■ 
Identifying that for best results, all these program? must begin not later than grade 3, 
Learnir>g that labor is sincerely cooperating to promote pre-employtnent job experiences 
for people who are not union mennp^ * - ■ " ^ 
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Business/ Labor/ Industry (Continued) 

- ^Tt)e sfze of group , . ■ . . 

^ - The coopferdti^^ attitude of the^ three groups of persons. 

Parents : " ■ * * 



- Educational c^oncept^ and g^neraj ideals shared with other parents and Dr. Hoyt / 

- EncotJtSging to discover USOE has a person who recognizes the need foe ed^Jcational 
reform ' * . , \[ \ " j ^ \ 

- Leadership and listening abilities of Dr. Hoyt ^ ^ V ^ 

- Discussion of the school dropt)ut. * ' ^ ^ 

Han(jicapped v , / / ' ^ . ^ ' ' 

- Exdiang^'pf programs and (varied back^iDuns of people , ' - ^ 
— ^ Discussion of significant and Relevant issues ^ , ^ 

- Identifying commoil probfems \ * ' - 

- Discovering that state maridatesdiffec ds to interpiWtation end demands regarding low- 
incidence populations * ' , ^ 

- Tt]e clarification of the^^fact that career education for the handicapped is not different m 
terms of scopeand sequeqpe fromrregular students— except in materials 

- Geining knowledge ^nd retnforcerh^t 'bn methods Used for integrating career education 

- Opportunvty to t^k^ a look at tti6:-bro'iad.aspects of career education as it applies |o general 
^ucation ar^^Hpecial^rograrns, 

Females 

-T^^ontacts in otheV fields of educatiopat system on this subject 
^ Learning aboutstrategte^^nd nrwtTOdsand seeing the materials of others 

- . DiscussiorT,p^f sex xole'^-t^feoty^in^anc^'how this should change in our s^^ 

- Developing a lis|j^f unanimously a^r&d upon recommendations. 

Gifted and Tale oted V ./ \ " ■ 

- Learning about -ttpet many types of programs ground the country ' ' " ' ^ 

- ^ Meeting people i&ith similar interests ' ^ ■ * ^\ 

- Identification <^fpfpblem^that impeded programs for the gifted and explanation of how 
they dealt with them ] , J *^ ^ 

- /^tntroduct'ioln' w th&$trucrtUFe of tKe intellect approach for the testing, identification and 
-ye^ching of the gffiedfap6 talentecL * ^ 



-Mimriti^ 



\ 



- Discussing the speciaj^'ptpgrams that are being set up to reach the disadvantaged and the 
educationally deprive^l'cjitldren 

- Exchahge.of idea$ an^jjSeetingjj/ith other people ^ 

- Interaction wfth Dr. RpJ^. " ' \ f 
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2, Issues not discussed adequately^ 



Teachers 



JHow to interest colleagues ^nd influence others ** 
Work expeVipnce * ■ . . * 
Goal3.and objectives ' ' 

.Scope and sequence . * ^ . ^ 

Vagueness about what "career education is ■ , ^ . ' 

The position of career educatiorl relative to education for humanity, culture, and 
the intellect ■ ■ * 

How career* education can answ/er the (Jrobtem of educating students for positions in a 
society which already has a long list of qualified personnel who are presently employed 
Everythirf^ needed to be discussed more ■ 
Communication of career education ideas. 



Evaluators 



How program evaluation will be used ^ 
A generalized strategy for career educatipn evaluation 

The tendency of educators to over-compticate evaluati«aJ6Syes when simplicity would 
be ip order. ' ^ ' t 



Counselors 



The role '*b^tween" counselor and career education coordinator fo carry the responsibility 
^ for career education programs 

- ^Evaluation anq accountability of career education 
i^^^^ Counseling minorities in career guidance 

How t6 evaluate career education after it is infused intq.the curriculum 

- How to get the reluctantcounselor to take on the career guidance rofe. 

Business/Labor/Industry * 

- ^ Different ways B/L/l can CQlj^tiGfffte to promote and cause needed legislative change to 

assist career education 

Ways to get into the classroom on a structured Basis by whole sectionst^ftchDOLsystems 

- Granting teachers and/or counselors accreditation hours for "on the job.work" 
That an important partbf the K-12 t^rdgram be recognized as training (e.g., grammar, 

' multiplication) rather than pure education , j 

- Basic objectives to be used with students > ' 

- RbleT>f educational publishing* 

Parents ' " . ■ 

.Jjmplementation of career education 

- i/P^nt education strategies . .. 

How stodents can evaluate themselves yvithout concentrating selfishly on "seH" 

- Discussing career problems with our children 

- More discussion on what makes the average kid drop out of school 

- Mdtchjng education with available jobs 
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Parents (Cpptinued) 



- What do they do after career education ? 

- How do we get teacher%col leges moving into training teachers? 

Handicapped * - , i 

- The need to differentiate between low-incidenpe ^nd high -incidence handicapped 

- Differentiating career education in terms qf school settings 

- Why teachers resist involvement 

- What is being <Jone for low-incidence kids in day programs 

- ^ Role of vocational rehabilitation and other commynity agencies in career education 

Defining terms used freelyiy al|^partieipants-terim meant different things^o different 
people ' ^ 

- , Procedures to get money to implement moreSntensive career education programs for the 

handicapped; ► ^ 1 / ^ 

Females 

- The issue of power and conflict that underlies the changing role of women 

- What are the special concerns which women face in creative life planning? . 
The actual K-12sequence of career education for females 

All major concerns. were never dismissed adequately 

- Ways to evaluate programs and ways to, increase the rate of involvement in the implemen- 
tation of female career education programs, ^ 

Gifted and Talented - ' . ^ 

- ' Should our schools teach for literacy or for helping young people take their place in , 

society? ** " 

How does career education for gifted and talented differ from career education for others? 

- ^ What are the best methods of infusing career concepts into programs for the gifted and 

talented? 

- Questions raised on tlje first day were not returned to for discussion- 
r ' - > ■ 

Minoritier ^ : 

/ ' . - ■ ' 

The differences between minorities were glossed over 

- Where the funding is and how to go about getting it * 

- How career education plans to train teachers and provide instructional materials for the 
bilingual student * V 

- Discussion o'^ what HEW could do to make it possible for minorities to participate at all 
levels of education. ^ * 
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3, Suggestions for conducting similar conferences in the future. 
Teachers 

Most respondents liked the informal atmosphere, the "creative" agenda buifHingr and the 
V size of the group and madyio sugge^ions for changes. Others indicated: 

- Change seats for better discussiofi , - 

Ensure that all size cities are equally represented ^ 

- Match cities of the same size together 

- Schedule a btock of time in advance for each participant 

Ask participants to bring a brief ^description of their career education program with copies 
for all to share ' , 

^ At least one day should have been more structured 

- Better summarization 

- More time ^ 
Time set aside for presentation and examination of career education materials brought 
by participants. 

Evaluators 




Hold a fdiPA/'Up conference 

- Critique of instrumentation with copies in each person^ hands. 

- A precise statement of minimal objectives to be accompksbed. 



Counsetors 



- More time - ' ^ . . 
Have participants prepare, in advance, a summary of their thoughts on career education , 
Have participants write questions and objectives to be^^bmitted on the first day 

- Small group planning , . , h 

Actual development of programs and strategies for irrij^lementation rote playing activiites, 

Busin^ss/Labor/lndustry ^ 

Use working subcommittees or small workshops. to develop recommendations and/or 
courses of action, to be pa^ed on by total conference^ or a steering committee, at a ; 
conference wrap-up r 

Limit speakers initially to a fixed amount of time, leaving more time for discussion 
Provide advanced information as to what would be expected of each participant-the 
informal agenda is all right, but it does have serious limitati(^ns, 

Parents 

Lay groundvvork for participants ahead of time, some thought should be given to agenda- 
^ flexibility comes in its implementation 
-* Involve more participants 

- Give more information before conference 

^ Use last coupf^^oThours for summarizing areas qf concern, accomplishments, etc. 
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Handicapped 



— Y Include more participants from low-incidence areas (deaf, orthiopedically handicapped, 
etpj 

— Conference shoufjd have more structure and more time * . 

— Vary input and output techniques to include other modes than talking 

— Divide into smalj groups according-to inw|pt5. 

Females • 



- Evening sessions / 
Advanced agenda— more structure duHng meeting 

- More time 

- Prepare abstracts of 'participants' programs for distribution at conference 

- BreafCout groups. _ ^ ' 



Giftedind Talented 



- More time 

- Define agenda items rn advance of meeting and inform participants of what is "proposed" 
for discussion ' V • 
Engage participants in some types of activities.spther than just talking, to arrive at 
consensus. 



Minorities 



- Provide an opportunity at the end of each person's presentation to briefly summarize 

- Have participants bring in visual materials which would be helpful invunder standing what 
other programs are doing 

- Prove more opl^ortunity for all participants to spe^ak 
Design some specific tasks to be tackled in breakout groups 

" Small group planning. 
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Plans of individuals after conference, - ^ 

Teachers ' , * - , 

- Implement new ideas gained at conference ^ 

- Speak about career education at a state convention 
T Hold a miniKX^nference at my school 

- Use mOre outside speakers 

- Put on workshops 
Report to project director, career education curriculum spectaiists, and faculty on ideas 
obtained at the conference 

- Infuse new areas of the curriculum with career education 

- Urge legislators to support career education 

- Urge the adoption of a career educatjj;^ action committee for our schoDi system. 
' Evaluators 

Develop a local instrument to assess work habits 

- Look into the possibility of some sort of senior survey as an outcome device 
Make some evaKiation decisions-quick 

- Reassess and redefine some evaluation activities for this project year 

- , Reallocate resources to deliver some of the kinds of outcome data discussed 

Set upand solicit needed evaluation data directed to the nine (earner outcome^ 

- Involve teachers more in planning evaluation strategies. 

Counselors ' ' ^ ' 

Play a more active rote in career education development in school district 

Get "back to the books" and develop mofe curriculum units on values clarification and 

decision-making 

Look into Texas program, "Career Guidance Through GrQups" 

- Disseminate as much information as I learned at this conference , 

> Hold more in service with counselors, awareness, guidance techniques, group counseling, 
career education as it relates to counselors 

Reach more small groups who have common interests rather than the classroom approach 

- Develop handbook on career related activities made by teachers- 

Business/Labor/lndustry 

Try to do a more effective job tvhile representing the UAW in career education 
Increase involvement of elementary teachers 

- Increase involvement of small companies not involved heretofore 

- More examination of career education in the early years 

- More contact wttb Dr. Hoyt and others {e,g,, CVE) 

Examine and attempt to institute some of the manage men t/l^bor /business jdeas pjesented 
at this conference * 
Direct a career fair * * , ^ ^ 

■* _ Lobby to get community college vocational programs altered to inclujJe a caVeer education 
emphasis , 

Involve the community and parents in career education and solicu their help 
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Business/ Labor/Industry (Continued) 



- Pgrsue interest in an advisory council on career education 

- Continue publishing career education iQStnjctional materials. 

Parents ' H . 

— : — ^ 

- Become more familiar with tareer educajtion and assist in its development 

Get a resolution on career education passed at the state School Boards Association 
annual meeting 

- Give people encouragement by sharingJhe career education concept 

Get quotes from Dr. Hoyt's writing and have them printed in several monthly publications 

- ^ Organi2e more parent avrareness activities (e.g., PTA meetings, articles in the nev^paper). 

Handicapped ^ 

- Seek more in-service trainingjn area for entire state at district 1^1 

- Investigate the scope of existing programs 

- Inform staff of what is going on In the nation 

- Develop programs for children with one or more handicapping condition 

- Hold a teacher business fair , , - 
Request revision of the special educatiqn/vocational education prcf^ram standards to 
include provisions for all handicapping conditions 

Become more knowledgeable about K- 1 2 programs En career education for the handicapped. 
Females - ■ c . 

- More integration of women's career activities into awareness workshops 

- Work with other academic instructors * 

- Eftiphasize wide-open career choices for females 
Become more familiar with the work that various women's organizations are doing and 
become morfe involved ^ 

- ' Request printed material from some of the participants after return from conference 

Analyze existing project efforts for impact on removing barriers for females 
Develop an audiovisual aid concerning tocat women at work vi non-traditional jobs 
Offer workshops for women and girls conceming planning 

Run teacher workshops in 2 pilot career education project schoolson sex role ^ereotyping- 
from a low-key male involvement point of view 

Make effort to convince the Board and Superintendent of the neW to be actively concerned 
about sex role s^eiwtyping - - ^ 

- ''^fiyolve a nearby college in career education in-service for faculty * 

- Wdte articles for local nevvspapers to increase community awareness. 

Gifted and Talented 

Include more career oriented discussion in in-service sessions around the country 
Explore possibility of adding certain aspects of a high school internship program to work 
study and independent study programs 

Share the newly gained knowledge about the structure of the intellect testing program 
with counselors and guidance directors ^ 
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Gifted and Talented (Ccb)tinued) 

- Mak^ d greater effort to better identify the gifted and talented student ^nd hopefully 
recruit more of thistype of student into our program ' 

Discuss vifith~sch0Oj administration the lack of identification of gifted and talented 
students. ^ J ^ ^ 

Minorities v 

- Implement ideas {(ained at conference 

- Acquaint staff more with career education and its potential value in curriculum 

- Initiate district in-service for principals 

- form a career education curriculum committee to focus on minority career needs 

- Plan a career education outline for minorities 

- Include more career education mini-classes at teachers' conventions. ^ 




Phase 2: Conferences 13- 16 Questionnaire 

^ * ,1 
Part A: Success of 'the Conference 

{2tof the 44 state coordinators responded) 



— rerceniages 
Questions — =.„__^_^^^^^^ 


SD 


0 


U 


A 


SA 


,NA * 


"V 

1, The conference has increa^ 
my understanding of career' 
education. 




' 5 


9 


48 


19 


19 


« 

2, The conference has acquainted 
me with current developmehts 
in careec education program- 
ming and implementation. 








38 


82 




3. The conference provided new * 
ideas and techniques that 
can be implemented in my 
state. 


« 




5 . 


71 


24 




4. ' The Phase 1 Report on the 
* first 12 mini-cQTiferences 
provided useful data for the 
state coordinators' confer- 
ence. 


5 


9 


14 ■ 


53 


14 


5 


5. The conference was successful 
in providing a clearer perspec- 
tive and direction for K'l2 
career education efforts. 




9 


24 


38 


V 29 




6. The conference identified ^ 
areas of further study that 
are needed for career edu- 
cation efforts at the state 
level. 






9 


43 


48 




7* ^he conference was a worth^ 
while experience for me- 


c - 




5 


29 


66 
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52 



47 



Jr 



PartB; Open-End^Quesiions ' - ^ 

Aspects of the conference that were of significant worth. 



- Discussion of career education legislaijon ^ , ^ 

- ^Clarification of career^educatioo concepts at the national level ^ 
^Direction fpr the development of state plans for career education 

- Motivation'for other staje department personnel - 

t - Opportunity to hear about the status of career education in other states 

- Opportunity to learn more about future funding 

- OppbrtUnity to learn about current t}SOE efforts" 
' ^ Opt>orturtity to exchange ideas with^^Dr. Hoyt 

'^.-^ Sharing of ideas and materials . ^ 

r Discussion of successful techniques and procedures forjjnplementation ^ 

- Information on future career education conferences {ag., Houston). 

2. Issues not adequately discussed. 



Phase 1 report 

Scope and sequence of career education 
Developmep^t of proposals 
Evaluation of career education 
Cluster concept 
State planf^g^^.. ^> 

Successful administration strategies for program implementation 
Pros and'cons of "new legislation 
Career education for special populations^ 



3. Suggestions for improving conferences for state coordinators. 



1 



More structure is needed (objectives and agenda) 

Provide m advance, a set of headings or format on the status of career education in each 

state for coordinators to fill out before^onference {ShoyidLpi;ovide unifonn feedback 

ar>d possibly conserve time in presentations) 

Do\iot open meeting to'"qbservers" (Inhibits participants' openness) 

PrnvMt Lftach o^rtj d pant w jth^n equal amount of time 

The announced conference objective (to discuss Phase 1) should be the guide for what is 
done at the conference (nothiog was accompliJt^ed towar/i that objective) * , 

the large majority indicated that nothing neeab«<rae cnpnged ^ * ' 



Plans of individuals after conference. 



bevetqp or strengthen state plan ■ " 

Become; active in career education legislation development and support 
Motivate ''key" state personnel and other decision ^jakers 
Proposal writing 
Disseminate Phase 4-reports 
Conduct state mJni^conferinces 
E^t^btish adequate staffing^ 
Continue orientation/in-service sessions 
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4 Plans of individuals after/onferenee (Continued)- 



^Mamtain i 
Develop 

Strongej^ emphasis on needs assessment and dissemination ^ ' 
Secure more statewide xooperat ion. 



Contacts with state coordinators 
strategies for community *inv_olveme^t 
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Phase 3: Conferences 17-27 Questionnaire- * 



Part A; Success oj^the Confemnce ^ " ^ ' ^ , 

(Conceptualizers were not ^ked to respond; 2&,of the 63 participants representing 
associations did respond.) \ 



"""""-"-^ • Percentaaes 
Questions 

^ 




. D 

* 


' u 


A 


■SA 


f 


L The conference has Increased 
my understanding of career 
education. " 


7 
<• 


1,1, 


, 18 


46 


18 




t _ 
* 2, The conference has ac- . 
quaioted me with current 
developments in career _ 
education prograrrflning 
arid impletnentation. 




18 


18' 


50 * 


• 14 


-> :- 


' ; 

3, T^Te Phase 1 fiepcSrt pro- 
/ vided useful 'data for 
this conference. 


. ' '4 ■ . 


11_ 


"' 14 


39- ' 


. 18',- 


^ 14 


r , [ . 

4. Jhe conference was success- 
f ful jn making recommenda- " 
' ' tions and suggestions for 
Jmprovenrtent or refineijient 


y5f ^ * 
7 


" 1 1 


r 

11 * 
II ^ 


39 






5. The co^r^nceJ^jtRugpss- > 
4 + ful fn p rovidiff^SMgrer . per-> 
.spec tiugSi-^M^tJirec tions fon 
' tli|f£tfirefor of the Office 
l^fTCareter Education. , 




, I* 


1*8 


36 ' 


> 

>6 




6. The conference identified'^ : 
areas of further study^that^,^;; 
are oeede^d for career ^du-. 
jpation. ' . - . . ^ ^ 


|. *; 




. 7 


46 , 


3*9 


c 


* ^The conference was a worth- 
while experience f(j(; rne.\ 


* 

4. 






57 


3d; ' 
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PartB; Open-Ended Questions ' V 

1. -Aspects of the cyiference-that were of significant worth. 

Teaching/ Learning^ 
— Becoming informed^^n xt\i 



ing informedpn tt^e current "state of the art" re: career educatiorrlmplemen- 
tation in public schools. 



' ^valuation 

" Viewirf^ tK^ learner outcomes froVn an evaluation perspective 

— Discussion #Phase 1 report . * ■ ! ' 
* - ■ Problems of eyaluatton 

Problems of goals and objectives 

- Openness of the Director of OCE - - * ; 
Opportunity to tap perspectives ot^tner evalijatipn experts. 



Business/Labor/lritfustry 



^es otjt 

# 



- Good discussipn of 5.rj>bterns o^ork.experience programming on a massive scale 

- ^?ettef unde||tandin^f labor Viewpoints and poUcles 

- Better appreciation of interface required of natiflfel/focal and B/L7l/Educati6^, 

Counseling ' ' - ^ 



- Pointed up future directions for minis which could beg in withjnput from "leaders"- 
cross validate t^y input from practitioners— feedback to leaders so that they cen reduce 
the gap^^etween theory and pr^tice. Urge consideration of this format as opposed to 

^ a tail-end approach for those who could influence a- needed change- . pv / ■ 

- Discussion,of the career education role in^career guidance programs 

- The fact that to thoroughly implement the career education, concept, additional coun- 
selor time musttejalloted, if other aspects of counselors' work is not neglected 

^ - DiscjJssi(^ on need to fufther define the'role of the counselor in career education m 
relation to his/her total role * / . . 

- Opportunity to express persona! opinions on issues , ^ ' 

- A <5hdn£e to hear different viewpoints. 

Gifted and Talented , ^ ^ , 

- Different viewpoints on mutually agreed upon topics * - ^ 
Information on Meeker theory _ , ^ ' 

- Hesitancy to embrace career education work definition for gifted and talented and 
subsequent discussion in light of desire for self fulfillment for the gifted and talented. 

Handicapped * . 

Seeinq^e diyergen^views between practitioners (Phase t) and "^administrative" types 
^ in this *nference ^ 

- Making it clear tb OCE thy^resuits of Phase t were npt necessarily representative of 
views of people in the fields of work discussed * , ' 
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Handicapped (Continued) ^ - ^ — . 

-:^«^pportunity to meet other ^national staff corcerned with handicapping corxditionW ^ 
Chance to correct some of the impression? of the Commiltee-on the Handicapperan^ 
Expand the comments • ^ * ^ 

- Interaction with other participa^nts stirrulated further thinkirtg in this area. ft 

Females ■ - . 

- Volunteerism discussion 

- - Nothing excef^^t that it was hopeful to learrt about what Doris Shakth is doing wi^h 

project directors 

- ^ Established contacts Mth OCE officials and othj&rs with whom I expect to exohang 
^ ideas withjn th^ futurfe. ' 

Parents * • ' - . ' 

- Gained a better perspective of the scope and goals of career education 

- See' the need for a clearer delineation of parental involvement 

- We hav4 been so busy explaining the concegfqT career education until this co"hference, 
now programs and projects will be designed to help parents relate to their owri children 
or ways to help other children from the Ogpcept of home and family 

- Distinguishing teachers from, instructors. Ati k ids" means no labeling of any description. 
Putting a major responsibility on parents is the^y to success In career education 

- When we finally got around to determining a coufse of action for PTA involvement. 

Community Organizations and Associations 

- Emphasized the need for organizations to Join forces to look for solutions to the problem 
The exchange of information between comply and organizations representatives regard 
ina their involvement in career education \^ 

- Chance to get updated on what is going on in other organizations 

" The opportunit^y to discuss career education in depth with Dr. Hoy t and other groups 
that are iffitrking from the community base4, rather than the school based perspective 

- The exchange of materials (care packages). 



5^1 




^> . issues not adequately discussed. 
Teaching/ Learning ^ ^ 

— .ySs, ffiany-perhaps a larger group vJ|buld have helped 

f ^ ft 4 

^ Evaluation" - - , ' 

— Time liinitations pr^ented adequate discussion of most issues, which are^many 

^ - ' Conference did not maketjse of expertise in evaluation; ho planned agenda or expected 
outconhes; ^houtd giv^ participants speciMc assi^ments prior to meeting ^ 

— Approaches" td process and product evaluation 

— ' Simulation as an evaluation technique 
^— Alternative ^valuation (Yiodels 

— Definition of terms 

^, - Validity and refiabfJity of ihstruments 

No/but more time w^Jutd have yielded more productivity ; 

— Processes of career education, ' ^ 



r 



Business/Labor/indUstry 

- There was^^tnuch focOs,to mucKof the discussion, 

r f 

Counseling ^ 



Did not feel that^ objectives for this group (e,g,, validattion in terms of a consensus on' 

Phase 1 report on Counselors), was achieved. Unfortunately, Instinttual coiirtesy toward' 

unexpected presence of Phase t participant may have changed group's focus or diffused 

It, Would have liked this group to have had access tQ Hoyt'^paper on counselor's role 

prior to meeting ^' r ■ , . v - 

Mgre structure in or^nizkig a career education program for a school 

Did not fe^t that the issue alf impingement of career education* on counselor's time was 

discussed adequately ' ' - \ ^ 

Th^ specific role of a Phase 3,vaNd3tidn group . ' 

Priority roles arid time^allocaftpns, ^ . ' 



Handicapped 



Need for baseline data^ipd research in the various subareas-The,USOE National Survey 
is inadequate for this group (specific handicap^ ' ^ ' V' 

What happened to the research tqpicS and pricmties^enerated at the BEH/Career Edu^ 
tion Conference at Princeton in early 197^? - , , ^ 



Females 



" We did not validate Phase 1 , - \\ ^ ' ^ 

— We never really addressed women's career education issues^ be(^ause tbere.wai<clearly too 
much information sharing that had to be done before we cQuld g^t to the. actual "subfect \ 
matter ^ * . * ' 

I am extremely concerned that we did not get to the Phase 1 report that was prep^ed 
T for^iscussion. There are many problems yvith that paper, * ' ^ 
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Issues not^dequately discussed ^Continued)- . ■ * 

Parents ^ . * 

- , t WQUld have liked more specifics on careereducation programs npw underway, and less 

tiqie sperjt on generalities 

- Funding arrangements for parent programs ^. * . 
MoFe time could have been provided for how parents and PTAs and P^SAsLCan be of 
help * . ' * ^ \ ' 

- JWhat Will bg the actual faarent, teacher, and student role of planned action to make career 
education be of help to every child? How do we make this concept become a reality to 



allxhildren, not just the underpriviliged? 
^ PTA 



TA people did'not really have a chance for input throughout the session 

- . Definition of "work/' but doubt that there wilt ever be consensus and true understanding 

oftWsterm* * % 

- Cosf&to a local school board. 



Community Organizations and Associations 

More time to consider future action 
\npuX of business on legislation. 
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Project Directors' Meetings ^ 

* ' 9 

Two nnr^etings were conducted ih Washington, D.C.^for directors of career education projects 
funded under Section 406, Title IV, Public Law 93-380 first year's program -fiscal year 4975 fund- 
ing). The agenda for these meetings Carx be found in Appendix A and 4 list of participants and their 
projects is included in Appendix 8. ' ' 

' ; " ' * 

The d^tp for the evaluation of these meetings were collected through the use of a rating form/ 
questionnairei^which was organized'as follows: 

\ ' ' 

A. Assessment of the exfent to which, the objectives of meeting were achieved 
8. Assessment of the usefulness of individual and group sessions 

C. Aspects of the rj/!eeting that were especially helpful and/or interesting (open-ended) 

D. Aspel^s of the^ggXinaJthat were not useful or that could have been done in a better 
way (open-end^d) 

/ \ ■ 

^Suggestions for the 1976 spring Project Directors' Meeting (open-ended) \ 

Other comments. * 

A^ Assessment of the exjent to which the objectives of the^meetinq we r e achieved 

t^ifteen objectives were set forth^Tor^the Projeet Directors' Meetings. They are as foilowO 

1^ Each Project Director will be convinced of the great importance^of his/her project as a 
vital contribution to the long-run future of the career education movement. 

2. Each Project Director VviH kfiow ciearlj^and exactly what is expected of him/|ier m terms 
df reports. 

3. Each Project Director will know clearly and exactly what js expected of him/her in terms 
,of accountability procedures. 



4. E^ch Project Director will know clearly and exactly what is expected of him/her terms 
of general project management. 

5, , Each^Project Director will be convinced of the importance of evaluation. 
6^ Each Project Director will have a clear plan for evaluating his/her project. 

7. Each Project Director will J^e able to relate expected outcomes to program goals and to^ 
methodologies proposed in the project. ^ 

. . V . • ■ J : ■ 

8. ^ach Project Director will^bfecome persoo^y acquainted with ana have formulated p\^r\s 

for systematic communication and sharing with all Project Directors having projects 
similar to the one he/she is running. * ^ " 
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9* Each Project Director will become personalty acquainted with and have formulated plans 
for systematic communications with his/her Project Officer in OCE (including tentative 
plans for site visits andx)ther kinds-of follow-up). 

10. Each Project Director will be in agreement with his/her Project Officer regarding goals. 

11. Each Projegt Director will be in agreement with his/her Project Officer regarding basic 
strategiesjO be employed. 

12. Each Project Director wifl be in agreement wjth fes/her Projept Officer regarding the ex- 
pected form of evaluation procedures to be einployed. ' . 

13. Each Project Director wilt become initially acquainted and given an opportunity to raise"* 
any questions or issues with the Director of the' Office of Career Education. 

14. Each Project Director yvitl prgvide input to OCE on assistance needs of his/her project 
and generally recommended strategies and cfoal^ which OCE shoHid pursue. 

15/^ach Project Director will become committed to the concept and wiM have formulated^ 

^ an operational plan for sharing project fnethodS and results, as well as materials, both 
r with other Project Directors and with other career education practitioners in his/her 
\ staff and/or local area. 

The outcomes for the above objectives Car\ be seen in Tables 1 and 2 which report how the Project 
^Directors rated their aphievement of the objectives. Table 1 roDorts data by the^ctual nun1ber_of 
pSrurrpants who miFKed each category. Table 2 is designed to higKlight the degree to which ot> 
jecti».£swere well of poorly achieved. ' , 

Several observations c^n be drawn by reviewing Table 2: ^ 

1, Seventy four percent of the Project Directors indicated that twelve of the fifteen^objeg- 
tives were highly achieved, and no less thart42-pe«^nt of them felt they well achieved, 

^ all fifteen objectives. The outcomes achieved by 9a^refcent or fpore of the participants 
were: ^ ' y . 

a. strong r^ognition of the importance of evaluation^ 

b. productive cAitact with the Director of OCE,^^ 

c. strong recognition of the importance of thetr projects, ^ 

d. agreement with dCE Project Officer on project gbals, and - ^ ^ * 

e. productive contact with OCE Project Officers* 

2. The figures for the objectives that ranked 8-15 indicate that 20 percent or more of the " 
participahts felt their achievement of these objectives was mediocre or worse. The last 

, . three ranking objectives, in partjcular, reveal that a significant number of participants 
need Tarther help in: ^ ' . ^ 

a. reporting project progress and results, ^ - 
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b- systematic communication, and 

c. operational plan for sharing project- methods, results, andj^rt^^ 

3* Whjje 98 percent of the participants felt they were well convinped opthe importance ki 
evaluation, other figures on objectives related to evaluation infitjcate potential for difficul- 
ties m this area. 

^"^-ar..-Jlwenty percent do not seem able to retate expected outcomes to program goals 
and methodologies, , ^ 

b. Twenty-two percent are not ctear about e;<actlYvvh3i#^xpected in terms of 
accountabriity, 

\ / ' ■ ^ . t 

c. Twenty-five percent do not seem to have ajclear plan for evaluation, an<J 

Twenty-six percent are 
evaluation procedures. 



d. i twenty-six percent are not in total agreement with their Project^fficer regardrng 



Assessment of the usefulness of individual and group sessions 




Table 3 graphically shows the participant' assessment of the conference^ssions with individual 
meetings with^Bt Hoyt and the^ir Project Ofwcers leading the list. A significant shift in rank (sixth) 
occurs for the only other indi\tidudl^eyliiiy which was held with the evatuation consultant. Forty 
percent found that meeting could Have been better. Trailing noticeably in pogyi0r1tY..4nd failjng 
to i^ce'ive a "very useful" Yating from at least 50 percent of the participants ^ 
s^-v.^^ns: '"v 




a. evaluatiork-^r^^roup 

' ^ ■ "^x > 

b: tommunication/technical assistance - small group ) 

c. communication - large group 

d. sm^groujj reports^ 

e. All-Folunteer Armed Forces ■ large group. 



(By Number ot Project Directors) 









Degree of Achievement N=62 


Rank Order 


Objective 
Number 


Each Krojecf Director , ' 


z 


CO 


Moderately 


Highly . 


Completely 


J 


. 5 


* « . is convinced of the importance of evaluation. 






1 


5 


56 


2 


13 


. , , became initially acquainted and was given an opportunity to raise 
questfons or issues v\^ith the Director of the Office of Career Education^ 






3 


5 


54 


'3 


1 


, * . is convinced of the great importance of his/her project as a vital 
contribution 'to 'the long-run future of career education- 






5 


e 


49 


4 


10 


• , * agrees v\^ith his/Jier Project Officer re: project goals- 








19 


■38 


5 




. * /became personally acquainted'with and formulated pfans forr 
systematic communications v\^ith his/her Project Officer in OCE 
(including tentative plans for site visits and other, kinds of foltov^^-up). 


*w_ 


' 1 


v6 


10 


46 


6 


14 


, , . provided mpuj^ to OC^on project assistance needs and generally 
recommended strategies and ^als v^^hich OCE should pursue. 




4 


5 


15 


38 


7 . 


11 


. . . agrees v\^ith his/her Project Officer re: basic strategies to be 
employed. 


* 




11 


22 


29 


8 


7 


« * Js able to relate expected outcomes to prograjn goats and method- 

J ologies proposed ir^ the project, ^ 

d ^ 




1 


1-1 


. 25 
• 


25 


9 


^ 

4 


. . , knows clearly andex^tly what ts expected of him/her in terms 
of general projec^jmanagement. 




1 


12 


18 


31 



10 


3 


. . , knows clearly and exactly what is exh*€cted of him/her in terms 
of accountability procedures, ^ 






14 


24- 


24 


n 


6 


. . , has a clear plan for evaluating his/her project. 

1— ** ' 




1 


14 


25 


22 


12 

• 


12 


. . /agrees with his/her Project Officer re: the expected form of 
evaluation to be employed, * ^ 




1 


15 


25' 


21 


1 T 
1 0 




. . . Knows cieariy ano exoCiiy wnat (sexpecteooi nim/ner in lerms 
of reports. 




' 4 


17 


20 


21 


14 


8 


^ ^ 

, . • became personally acquainted with and«has formulated plans 

for systematic communication and sharing with all Project Directors 

having projects simitar to the one he/she is running. 


1 


3 


28 


21 


9 


15 


IS 


. . . is committed to the concept and has formulated an opwratiopal 
plan for sharing project methods and results, as well as materials, 
both with other Project Directors and with other career education ^ 
practitioners on his/her staff and/or In the local area. 




3 


33 


N8 


8 
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Table ? 



O 

c 
a: 



If 

02 



By Percent oi Project Directors indicating ^ , , 

A. Moderate, slight, or lack of acriievement of obejcjives 
b. Complete or high achievement ttfjjbjectives. 



Each Project Director 







0 








J? 












0 




po 




2 


cn 







o 



is*convinced of ihe importance of evaluation. 



2% 



t3 



^ , . became initially acquainted and was given an opportunity to raise questions 
or issues with the Director of the Officfe of Career Education, 



5% 



. , , is convinced of the great importance of his/her project as a vital contribution 
to the long-run ftjture of career education. 



8% 



10 



agrees with his/her Project Officer re: project goals. 



S 



< r — 

. . . became personalty acquainted v^^ith and formulated plans for systematic 
communications wilh his/her Project Officer in OCE {including tentative plans 
for site visits and otner kinds-oi follow-up), ^ 



8% 



10% 



14 



. , , provided infXJt t6 OCE on project assistance neBds and generally recommended 
strategies and goaJs which OCE should pursue. . , ; , 



15% 



agrees vi^ith his/her Project Officer re, basic strategies to be employed. 



18% 



— r — \3 ^ 



. , . is able to relate expected o , 
proposed in the project. 



^rO'/.tii * noats and methodologies 



I, 



20% 



80% 



. . . knows clearly and exactly what is expected of him/her in terms of general 
project management. 



21% 



79% 



. . . knows clearly and exactly what is expected of him/her in terms of 
accountSbility prdcedures. 



. . has a clear plan for evaluating his/her project. ,z 



22% 



25% 



78% 



i 

75% 



12 /. . . agrees with his/her Project Officer re: the expected form of evaluation 
to be employed. 



. . . knows clearly and exactly what is expected of him/her in terms o1 
reports- 



26% 



35% 



74% 



65% 



. . . became personally acquainted with and has formulated plans for systematic 
communication and sharing with alt Project Directors having projects similar to 
the one he/she is running. 



52%. 



48% 



15 



. • . is committed to the concept and has fo'rmulated an operational plan for 
sharing project methods and results, as welt is materials, both with other Project 
Directors and with oth$r career education practitioners on his/her* staff and/or 
in the loc^l area. . . , . - . 

A . 



58% 



42% 



r 
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Tabte 3 

Usefulness of Individual and Group Sessions 



Session 



Very 
Usefut 



Somewhat 
^^Jseful ' 



Of Little ' 

^Use 



^individual meeting with 
Dr. Hoyt , 



^ 79% 



19% 



2% 



Individual meeting with 
Project Officer 



77 



2a 



Large group session on: 
Project Management 



74 



r 



23 



Large group session on: 
Conference Goals - 

Small group sessron on: 
Project Goals and Activities 



66 



61 



31 



34 * 



/ ■ 



Individual meeting v\^th 
— '-fevalwaiiop-Speciali St 



60 



24* 



16 



Large group session on^ 
Evaluation 



37 



44 



19 



Small group sessioh on: 
Communication and 
Technics! Assistance 



27 



71 



Communii 



Large groi p session on: 



ation 



Small group rept^rts ^ 



Large group sess on 
Career Educatior* 
All* Volunteer Atlmed 



on; 
and tKe 
'Forces 



27 



20 



. 9 



r 



67*" ' 



66 




\ 

53 ) 



20 

38 



Aspects tff the meeting that were especially helpfut and/or interesting 
In order of frequency ... ' .. 

T. Individual meetings with Dr. HOyt, Project Officers, and other OQE ^ff 
Z ^ Constrltation from evaluation specialist ^ ^ 

3* Iniferactio'nVrtfvQther Project Directors {formal and informal) 
4^ SHaring mV career education experier^gs, problems, and'concerns 



" r ^^^^^ 

- 5. Clarification of my project plan ^ 

6/ Display of career education materials 
* 7, Large groufx^essions (ejfjeciaHy with Dr. Hoyt, Commi^oner Bell, and Dr. High) 
8, Organjzation and format of meeting. f - ^ 

' ' ' ■ J 

D Aspects of the meeting that were not useful or that coufd have been done in a better yvay 



In order of frequency 



2. 
3. 
4. 
5. 
6. 



A schedule of times and places would have facilitated getting together with other project 
directors who offered to share expertise orWho had sirriilarl^roblems (could not locate 
people on l)^s). A communications centM would have been help'ful in locating people. 

Scheduling of individual meetings ttexrffiuch-free time especially secgnd day). 

Small group sessions should have been more struct^^^. 

Insufficient time with Project Officer, Dr. Hoyt, and ^valuator. 

Small group reporting was inefficient and ineffective. 
■* 

A general social get-together should have been held on the first day. 



7, ^ Evaluation consultants could have been better prepared to discuss project (i.e., shbuld 

have read proposal). ^ 

8. General sessions were too long. ^ ^ 



9. 
^ 10. 
Note- 



Insufficient attention to proje9ts' problem^ of communication. 
{L'Bifarij||nlyl Lengthy discussion of career education papers. 



Comments m thts category were more specific than those in the preceding category but 
there were fewer responses in this category. Many wrote comments such as, "None," or 
"Too minor to mention." 
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Suggestions for meetfng to be held fh the spring of T976 

1, Hetji on final r^orts. ' ^ * * % - 

2, Try to find d better way to facilitate d communicatioo.network, ^ 

3, .A n^eettng with aU directors at one time-not two separate meetings. 
Presentations of each project. t 4 

5, ' Let participants knoW the fornrrat as soon as possible. 

\ ; ■ ' ^ . / 

6, Share rfiaterials developed. 



7, Should be smaH group, working sessions, avoid (1) speeches, and (2) "summary "^ reports 
by eaoh project. 

8. .Directors with similar projects shoufcH^et together." * * 
"9, Evening meetir^ sessions. , * . 



Othec<^ommyTts ^ , 

1. Many comments fnade regarding "appreciation for the opportunity^ eome to the meet 
tng" and regarding how "worthwhile the meetin^as." 

2. LitCed being a^e to,ta!Js»to the other Profect (Rectors, 

3. Total conference was most hetpfuland informative, 

^ .. * 

4. , Or, Hoyt taking thestime to personaHy cliscuss+the particular cpncernspf every Project 

Director. , ' * . 

5. The objectfves were too |j|pad-too much for one meeting. 

6. Having the opportunity to meet the 0C£ staff. , * ^ * 
7/ Regional meetings sh^ufd be scheduled c|^j|^p^y, if possible 
'8. The conference clearly fulfi^led its objectives. 



lives, . 



JTEM U. 'CHANGS 



^ Due to the nature of this project, numerous changes needed to mad$ in regard to dates^ logis 
^tfcs, products, aod people/ Most were minor. The major changes were: * - 

> c • • - 



2. 
3. 



Three conferences were added |o Phase 3; Teaching/Leaming Associations, Conceptudlizers, 
and Community Associations and Organizations, -v - 

' ' , * \ 

The total number of partipipants was 26>(vvith sqme 100 observers), instead of the^250 
participants originally planned for. ^ ^ ^ . 

Phase$ 5 and 3*{t5 conferences') were held in Washington, D.C. instead of Columbus, Ohio 
as originally planned, ^ 

> Six hundred copies of eacti Phase Report and the F inal Report (100 pages each) were not 
disseminated. Instead, the following was done: 



Phase t (190 pages) 
Phase 2 (68 pages) 
Phase 3 - 

,fiR^i Heport * ■ 
;;.^0 pages) 



300 copies, mostly for participants 
75 copies, for $tate coordinators and OCE only . 
No reports, as requested by^he Director oT OCE 
150O copies, mostly "Tor OCE dissemination. 



5, Thi3 (SfpjeCt complied, edited, and printed 700 Aiies f263 pages) of a document entitled, 
ProWeiAo^^reer Education, at the request of (XJE who handled the disseminatiori* 

All changes were accommodated within^the funds onginally allocated,* 
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^ ^ t ITEM 13; DISSEMINATION 

* 

Most of the dissemination of reports, up to the final report, w,as done for the purpose of intW 
communication among participants or with OCE. The final report will be* disseminated as follows: 

1, CVE will disseminate 500 copies to conference participants and to others who have 
* expressed an interest in-the project- 

2. ' OCE witi disseminate 1500 copies to person^ they so designate: 



